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Abstract 
 
The purpose of this paper is to examine the effect that foreign aid has on the primary schools in 
Kenya. In this paper we use Bourdieu’s theories of habitus, fields and capital to analyze how the 
foreign aid organization, USAID affects the quality of education in the MCEDO primary school. 
Since the term ‘quality of education’ is subjective and varies dependent on culture and geographical 
location, we have decided to use UNESCO’s imperatives for quality of education. We analyze 
parental involvement in primary schools and a teacher-training program funded by USAID, in order 
to examine whether these are factors that increase the quality of education. This paper will also 
present empirical data, in the form of conducted interviews with two Kenyan primary school 
headmasters. This paper will also discuss the presence of Western values maintained by foreign aid 
in the Kenyan education system. 
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1. Introduction 
 
In Western societies education is valued highly to the point that it is required by law that children 
are educated for at least nine years. In our culture, having access to high quality education is 
considered essential, because it provides access to certain opportunities in life that cannot be 
achieved without an education. When we say our culture, we are talking about Danish society and 
we refer to our group. We are taught these opportunities are worth striving for and can benefit us 
when pursued. Many foreign aid initiatives share this perception and work towards improving 
quality of education all around the world. 
We are investigating if there is a correlation between the presence of foreign aid in a 
primary school and the quality of education. And if so, what is the correlation? Education is present 
in many forms around the world. Sub-Saharan Africa faces many challenges in obtaining quality 
education for all; in this project we have chosen to investigate the Kenyan primary school system, 
which is influenced and supported by U.S. foreign aid  (USAID).  
 
1.1 Motivation 
 
Because of personal experiences with volunteering and teaching in East Africa we already have 
some insight into East African primary schools; specifically the Kenyan and Tanzanian primary 
school systems respectively. Besides our personal motivation for writing this paper, the project 
group also thinks that this is a topic, which is important for our society as well as Kenyan society to 
be made aware of. Educational inequality is critical to be aware of because it is an ongoing issue 
around the world. In Kenya primary school is free for all, but the quality of education differs. This 
difference in quality is what drew us to investigate this topic. 
 
1.2 Problem Formulation 
 
• How does foreign aid affect the quality of education in Kenyan primary schools? 
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1.3 Sub-Questions 
 
• How has the educational system developed in Kenya since independence? 
• What is quality of education? 
• What does quality education lead to?  
• What is foreign aid doing and what kind of programs/projects does it generate?  
• How significant is parental involvement in their children’s education? 
 
2. Methods 
 
When we started our project work our starting point was decolonization of knowledge and 
education. The beginning of our project revolved around the linguistic dilemma of teaching in 
English in decolonized countries where the native language is not English. The large group 
concerned with decolonization of education eventually split into two: one about language, and one 
about NGOs, our group being the latter. At the first stages of the project we began with an interest 
in educational NGOs. We thought it was valuable to recognize the issue of “Westerners” going to 
Eastern African countries for a short period of time and teaching in English when they have no 
pedagogical background and do not speak the native language. We have members of our group who 
have volunteered in Eastern African countries and one of our group members is half Kenyan and 
has a large network of contacts in Kenya which is why Kenya became our focus. One of our goals 
was to define, what is a “good” NGO, and what is the criterion of a “good” NGO. We wanted to 
look at the reasons why people choose to volunteer, and what affect it has in the Kenyan school 
system.  
 The focus moved towards decolonization and what state Kenya was left in post-
colonization. We aimed to understand the history of volunteering with a focus on missionaries as 
we considered them to have initiated volunteerism. We started looking into NGO funded schools 
and the role of NGOs in Kenyan society. We found out that the NGO network in Kenya is 
incredibly extensive, and that the term “NGO School” does not exist due to restrictions from the 
Kenyan Ministry of Education. Our original plan was to interview an array of different NGOs and 
compare their methodologies, their goals, and any statistics that could be provided. The themes of 
self-sufficiency, and dependency on NGOs surfaced after we questioned why and how NGOs are 
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able to stay running for years without “solving the issues” they target. After an interview with the 
founder of Innovate Kenya, we realized that NGOs are incredibly diverse and that being able to 
create a definition of “good” or “bad” is not possible. Each NGO has something different to offer 
and they function uniquely. We were still interested in the aspect of NGOs and what the differences 
are between an NGO funded school and a public school by doing a comparative analysis on 
statistics we could obtain. 
We were very optimistic about obtaining concrete data from specific schools in Kenya such 
as: curriculums, exam results, socioeconomic statuses of the children, attendance rates, etc. Because 
of our connections in Kenya we were able to obtain information, but realized how long the process 
takes and that there is no definite timeline for receiving specific data. We were incredibly lucky to 
have a network of correspondents who could inform us of the difficulties that we would later 
experience. Through our first interview with a primary school teacher in Kajiado, Kenya we 
developed our first perspective on a primary school in Kenya. The realization came that this region 
was incredibly far away from a computer and that our contact didn’t have an email address. We 
questioned our interest in primary schools and recognized that we wanted to focus on the effect that 
education has on the individual. Research gave way to various theorists we could use to backup our 
point, which was development of identity, and what education offers for us as individuals. Upon 
research we agreed on Anthony Giddens and Pierre Bourdieu. It became clear after our first 
correspondence that there was almost no way we could collect data on individual students, instead 
we could use the data we would collect to develop a more general understanding. 
 After receiving a document concerning the roles of NGOs in basic education in 
Africa, which was written by USAID, we discovered the abundance of knowledge we had access to 
through USAID. We had been searching for a specific aid organization that had enough data that we 
could analyze and use to narrow our topic. The criteria for our documents were that they were 
reliable, that there was enough substance, and that it could be attained in a timely manner. There 
was ease of contact between our group and USAID. Based on the documents we were able to 
receive we could narrow down our topic. After the midterm seminar we realized that our problem 
formulation was far too broad and the opponent group viewed our project as “four different 
projects”. We had a focus on the Kenyan 2030 plan, NGOs, post-election violence, linguistics, and 
more. We wrote on separate pieces of paper the different topics and took out the ones we decided 
were irrelevant or not our intended focus. This process lead to the final problem formulation we 
have now. After the midterm exam we also realized we had developed a project that was focused on 
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how to “fix” the primary education system as though we were a commission mentoring the Ministry 
of Education. After recognizing this style of writing we became more focused on writing on a 
critical level with a less deterministic view. 
With a clear understanding of our problem formulation we discovered that in order to 
interpret the quality of education in a Kenyan primary school we would need some definitions, 
archetypes, or measures of quality of education. At first his lead us to the United Nation’s 
Children’s Fund (unicef.org, 2014). They had set standards that they considered to be benchmarks 
for quality of education. After guidance from our supervisor we were able to find the United 
Nations Educational, Scientific and Cultural Organization (UNESCO) as a source using what they 
consider globalized standards that are necessary for quality of education. They had published a 
concentrated summary of a 400 page report which gave us the required insight. 
 Upon researching Kenyan Educational programs funded by USAID we found a 
primary school called Mathare Community Education and Development Organization (MCEDO); 
this was crucial because we were still interested in gaining a perspective into the differences 
between a school with foreign aid, and one without. Gaining access to USAID documents was 
much less difficult compared to receiving data from direct sources in Kenya. We scoured their 
databases and emailed back and forth with a USAID contact who was able to locate the school and 
what program they were working with which is called Education for Marginalized Children in 
Kenya (EMACK). After we tracked down the school and found the contact information for the 
headmaster at MCEDO, the next step was to locate a school without foreign aid funding. This was 
much less difficult because one of the members of our group has volunteered at a school in Kenya 
which has a similar structure to the foreign aid funded school despite the lack of funding. The 
difference with this school is that because there is no foreign funding, there is a lack of background 
information and data because foreign aid programs must produce reports and evaluations on their 
influence. Now that we had two contacts we were able to conduct interviews with the headmasters 
at each school respectively. 
 Our first interview questions which were sent to both headmasters produced very 
deterministic data because we asked closed questions which had an expected result; these questions 
yielded yes or no answers. We had never conducted professional interviews before and our 
questions were very standard and very “dry”. The questions pertained to the presence of specific 
facilities, experience of teachers, statistics, etc. The presence of these materials paints one paradigm 
of quality education. When we formulated follow up questions we attempted to ask more open 
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questions which left room for the headmasters to express their personal experiences. The second set 
of questions pertains to the professional opinions of the educators present in each respective CBO 
school, which is in itself another paradigm of quality of education. 
 
Originally we wanted to build a case study on the results we received from each school but we soon 
realized that we could not build a profile or a “definition” of a school based on the answers we 
received. The data was not substantial enough to make concrete conclusions, and is solely one 
person’s response to our questions. The two schools we are looking at now became real life 
examples of the effect of foreign aid funding in a primary school, which we can reference to in 
order to further our analysis. 
 Bourdieu’s theories of capital, habitus, and fields directly connect to what education 
can offer to us as individuals but is general enough that it can be applied to our data without getting 
too specific. Giddens’ theories were more directed towards identity and self-development which 
strays from our topic of education. There is a chain of organizations from USAID to the MCEDO 
primary school which we needed to elaborate on in order to fully understand how we get from the 
actual funding to the pupils themselves. EMACK (the organization working with MCEDO primary 
school) has a teacher training manual which became the “backbone” of our analysis as it outlines 
concretely what happens in EMACK’s program. 
 Although the focus of our paper has shifted numerous times we have always known 
that the history of the Kenyan education system has been a crucial part. It is important to understand 
the development that Kenya’s educational system has gone through in order to understand where 
the system is today.   
3. Dimension descriptions 
 
3.1 Subjectivity and Learning  
 
We are going to cover the dimension subjectivity and learning by looking into foreign aid funded 
primary schools and the programs carried out in Kenyan primary schools. We want to get an 
understanding of how quality of education is attained. We are going to look at what quality 
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education should provide the learner, such as cognitive skills and values, by analyzing the teacher 
manual. 
 
3.2 History and Culture  
 
We are going to cover the dimension history and culture by looking into the history of Kenya's 
educational system to get a broader understanding of the current state it is in. We will analyze 
community based primary schools (CBO schools) with the theories of Bourdieu. We will examine 
the importance of parental involvement in their children’s education. We will also investigate 
whether parental involvement strengthens the relationship between the community and the school 
and whether the culture therefore will evolve.   
 
4. Introduction to the Kenyan Education System 
 
In order to investigate quality of education in foreign aid funded and non-funded schools it is 
essential to understand the development of the Kenyan education system. Furthermore, 
understanding that foreigners have had an influence in Kenya, and their education system for a long 
time. The first section will give a summary of the historical development of the formalized 
education system in which we focus on moving from early missionary to colonial to postcolonial. 
The second section will give a summary of how the structure has developed in the education system 
and what the current structure is.  
 
4.1 Historical Development of Formal Education in Kenya 
 
Formal education began in 1846 in Mombasa, Kenya with German missionaries whose goal was to 
teach literacy in order to spread Christianity (Eshiwani, G. 1993 pg. 1).  It is not to be understood 
that the Kenyan people were not getting an education before the missionaries came, they were 
taught “traditional (East) African education” (Eshiwani, G. 1993 pg. 15). The traditional education 
at that time in Kenya was to train the individuals to have useful skills and supply them with 
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knowledge and values which were coherent with the structure of being practical members of society 
(Eshiwani, G. 1993 pg. 15).  
In 1909 a study was conducted by the British government called the Frazer report, which 
proposed that the education should be separated into three different sectors. These sectors were 
based on the three dominating racial groups in East Africa at the time; the white Europeans, Indians, 
and the indigenous African communities (East Africa Living Encyclopedia). These segregated 
racial populations were socially constructed by the British concepts of ethnicity. However, the 
standard of education given to these three different racial groups were not identical. The white 
Europeans were given higher quality of education, because they were being prepared for leadership 
roles and high profile jobs (Eshiwani, G 1993 pg. 24). The colonized East-Africans did not find the 
education they received from the colonial government relevant to their own culture. Because of this, 
they established their own primary education based on their existing personal, social, and cultural 
goals (Eshiwani, G 1993 pg. 24). This segregation continued throughout the whole British 
colonization until the country’s independence in 1963 (Eshiwani, G. 1993 pg. 15). 
A year after Kenya’s independence, the Kenyan Education commission published a report 
on the existing educational system. The purpose of the report was to review and advise the 
government of Kenya on the issues they were observing within the education system and how to 
improve it. The main point was to create efficient schools which they believed were crucial for the 
development and welfare of Kenya (Ominde et al., 1964). The Kenyan government modeled their 
new education system after the British structure, called the 7-4-2-3. At the time, a formal education 
was critical for stabilizing the system in Kenya, because once the British left, they needed educated 
workers to fill the positions of the former British colonial government.   
 
4.2 The History of Kenya’s Educational System 
 
The British system inspired Kenya’s new Ministry of Education. The system consisted of seven 
years of primary school, four years of secondary school, two years of secondary upper education, 
and three years of university (Buchmann, 1999).  
 In 1985 the Kenyan government, with Daniel arap Moi as president, introduced 
changes to the whole educational system. Moi changed the 7-4-2-3 system to the 8-4-4 system, 
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which is very similar to the United States’ education system. It consists of eight years of primary 
school, four years of secondary, and four years of university (www.education.stateuniversity.com, 
2014). The new system also adopts a new curriculum. The 8-4-4 system’s curriculum has been 
critiqued for being expensive in the sense that it requires better school facilities and books. Some of 
the critique points to the fact that the curriculum is too challenging for pupils and teachers 
(Eshiwani, G., 1993 pg.179). The explanation of this can perhaps be that Kenya was not ready to 
take on a new system because of economic challenges of the country. Despite the critique the 8-4-4 
system continues to be the current educational system in Kenya. In 2003, the Kenyan government 
initiated Free Primary Education. This meant that all children, regardless of their socio-economic 
background, were able to attend primary school. As a result of this, the enrollment rate increased 
from 77 % in 2002 to 86 % in 2006. In other words, Free Primary Education allowed an additional 
1.6 million children the opportunity to attend primary school (unicef.org 2014).      
 
5. Defining Quality of Education 
 
In order to answer our problem formulation we will try to define quality of education based on the 
UNESCO report, Education for All The Quality Imperative, while using chapter two of the book 
Challenges of Quality Education in Sub-Saharan African Countries’ critical approach to the term 
quality. It is important to understand what quality of education is in order to analyze the value to 
Kenyan primary schools. “Quality is a relative concept” (Sifuna and Sawamura, 2010 pg. 15). It is 
a difficult task to set out to define quality, since it is a developing term and varies depending on the 
context and culture. When trying to define quality of education, “it is pointed out that there is as yet 
no consensus on the definition of the term ‘quality’” (Sifuna and Sawamura, 2010 pg. 17). 
UNESCO has developed a cumulative report defining the quality of education, which is the 
definition we will be using for our analysis. 
 
5.1 What is Quality of Education based on UNESCO’s report? 
 
UNESCO repeatedly argues in their report that the overlap when discussing quality covers two 
things: cognitive skills and values. “The first, which identifies learners’ cognitive development as 
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the major explicit objective of all education systems” (UNESCO, 2004 pg. 5). Cognition involves 
the ability to acquire new knowledge and processing information, with the goal that it will be 
retained (Oxford Dictionary). This is important for students’ learning skills because if they cannot 
gain new knowledge, they cannot learn effectively. “The second emphasizes the role of education in 
promoting commonly shared values, and creative and emotional development” (UNESCO, 2004 pg. 
5). The values of schools differ depending on the location, religious affiliation etc. “Education 
tends to strongly reflect society’s values and attitudes” (UNESCO, 2004 pg. 7). The effect on the 
pupils is that they start to adopt these shared values, which will integrate them into society and 
create a communal feeling. Schools should also allow the students to develop creatively and 
emotionally, and therefore mature and thrive. The UNESCO report states the desired results of 
having quality of education: literacy, numeracy, life skills, creative and emotional skills, values and 
social benefits (UNESCO, 2004 pg. 7). Literacy and numeracy are the foundation of learning in 
order to gain access to an abundance of knowledge; the key that leads to a full understanding of a 
variety of subjects. Furthermore, attending school has a strong social aspect because the children are 
interacting with each other on an everyday basis. 
In order to achieve these desired outcomes, a certain amount of inputs is required, such as 
resources to support these outcomes. Incomes can be anything from school materials like textbooks 
and improvement of teachers’ qualifications, to facilities such as toilets and classrooms. 
(UNESCO, 2004 pg. 26). For example, “increasing spending to provide more textbooks, reduce 
class size and improve teacher education and school facilities has a positive impact on learners’ 
cognitive achievement” (UNESCO, 2004 pg. 3). While these aspects are not the only things that 
define quality of education, it does give a good foundation in order to achieve the desired outcomes, 
as stated above. All of these resources combined improve the student’s cognitive skills, which is 
one of UNESCO’s main goals. 
UNESCO states six key policy issues that ameliorate the quality of education, with a 
main focus on how to improve the teaching and learning methods. According to UNESCO, the 
activity in the classrooms determine the outcomes of quality of learning, therefore it is essential to 
have a curriculum that brings the teaching and learning processes to life (UNESCO 2004, pg. 25).  
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Appropriate Aims 
 
It is important to develop cognitive, creative, and social skills, but it is also crucial to look into the 
values of the given society both globally and locally. Cultural values and norms are inherently made 
relevant through ongoing interactions in the classroom. Therefore, the curriculum should link to the 
social and economic aspects of life. UNESCO acknowledges that basic life skills are important for 
the children. They want to emphasize global values that are associated with democracy (UNESCO 
2004, pg. 25). 
 
Subject Balance 
 
According to UNESCO the majority of curriculums are based on literacy and numeracy topics that 
are being taught in school. UNESCO states that the way the curriculums are composed should be 
open for change, by introducing new subjects that are related to: health, environment, human rights 
and technology. Literacy and numeracy are central to the learning experience as a whole; it is the 
foundation to mastering every subject (UNESCO 2004, pg. 25).  
 
Good Use of Time 
 
UNESCO studies show that many developing countries have decreased the instruction time. This is 
a result of the absence of teachers and students, lack of properly sized classrooms, a deficiency of 
study materials, and generally weak discipline. The benchmark for efficient schooling is required to 
be 1,000 hours a year, but many countries have not met this requirement. Thus, it is essential to 
have better school management that can contribute to effective teaching strategies, which in turn 
can improve good use of time in the schools (UNESCO 2004, pg. 25).   
 
Pedagogical Approaches for Better Learning 
 
The majority of teaching methods in Sub-Saharan Africa are based on a teacher-dominated 
pedagogical approach. UNESCO states that this teaching style does not benefit the children’s 
learning because the students are put in a passive role, where they are bystanders to their learning. 
Some child-centered programs have been developed and are being put in motion in order to reform 
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pedagogical methods in Sub-Saharan Africa. This includes: “active pedagogy, cooperative learning 
and the development of critical thinking and problem-solving skills” (UNESCO 2004, pg. 25-26), 
in hopes to get the children to be active learners.  
 
Language Policy 
UNESCO has shown that instruction in the students’ first language improves the students’ 
achievement. The students tend to stay longer in school and repetition of grades decreases. A 
balance between the students’ first language and the language they are instructed in should be 
aimed for (UNESCO 2004, pg. 26). 
 
Learning from Assessment  
 
UNESCO outlines that a crucial way to enhance learning achievement is through assessment that is 
considered “ordinary, trustworthy, and punctual”. The purpose of assessment is to teach the students 
how to give and receive feedback. (UNESCO 2004, pg. 26).   
 
5.2 The Benefits 
 
UNESCO states that there are numerous benefits to having quality of education such as awareness, 
decision-making, jobs, economic growth and societal gross. Every individual is different, which is 
why, “learners do not come to classroom equally. Socio-economic background, gender, disability, 
race, ethnicity, HIV/AIDS and emergency situations such as conflicts and disasters create 
inequalities that must be taken into account in policies to improve quality” (UNESCO, 2004 pg. 7). 
UNESCO’s research shows that cognitive skills obtained from education greatly help prevent 
teenagers getting infected with HIV/AIDS (UNESCO, 2004 pg. 2). This awareness also has a 
connection with women’s welfare, for example fertility choices. Furthermore, a higher quality of 
education has a direct correlation to the person having a higher income later in life. A good quality 
education leads to increased job opportunities for the individual, which potentially leads to higher 
growth in the entire community (UNESCO, 2004 pg. 7). Quality of education is not only significant 
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to the students, but also to the students’ families. “Parents make judgements about school quality 
when investing in their children’s education” (UNESCO, 2004 pg. 5). It is important for the parents 
to know that their children are using their time wisely in school, instead of for example contributing 
to the household. Parents also want to know that their children are gaining other important life 
lessons, such as social and communication skills. The school then contributes to the children’s 
development and helps to shape the child’s values, emotions, and skills. Therefore, the quality of 
education is crucial for parents to be made aware of, in order for the children to continue in the 
school system (UNESCO, 2004 pg. 5).  
 
5.3 Components of Quality Education 
 
The Learner 
 
According to UNESCO, the learner needs support which is a focal point of quality of education. 
This may seem evident, but there is a big difference when it comes to what teaching methods should 
be applied. This depends on geographical location, culture, etc. In Sub-Saharan countries (which is 
what the UNESCO reports focuses on), children have different backgrounds. The parents of the 
children may be educated while some parents are not. Family constructions may vary from child to 
child. This creates a variety of learners. Because of the children’s different backgrounds it is 
necessary to have the correct teaching methods in order to be able to connect with different learners. 
 Everything is done for the sake of the learner. Unfortunately, HIV/AIDS, civil war, 
and child labor puts millions of children at an extreme disadvantage (UNESCO 2004 pg. 24). More 
than one million children live as orphans in Kenya due to HIV, and 1.6 million people in Kenya live 
with HIV (AVERT, 2014). This means that the opportunities to focus on education are often 
diminished by the need to care for family members or to help with household duties. This calls for 
inclusive policies that are able to deal with the diverse needs and circumstances (UNESCO 2004 pg. 
24). 
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Life Skills 
 
According to UNESCO, life skills should be something that education provides for the students. In 
this report, which accounts for education in low-income countries, specifically in Sub-Saharan 
Africa, life skills are associated with the ability to be a contributing member of society. One 
segment of the life skills that UNESCO explicitly explains, are health and safety skills. The 
education children receive should for instance, provide them with sufficient knowledge to actively 
reduce risky sexual behavior (UNESCO 2004 pg. 9). Life skills are not limited to health and safety. 
They can also be social skills, such as the ability to work in groups, leadership skills, or being able 
to adapt to different social situations (UNESCO 2004 pg. 25). This means that life skills basically 
refers to the fact that the skills they are being taught in school, should help them to have productive 
lives and to be responsible human beings. 
5.4 Summary of Quality of Education 
 
Quality of education has no universal definition. What quality of education is defined as, depends 
on multiple factors. The culture and geography of wherever the term is being used, also influences 
the definition of the term. Another factor can be the person or organization that defines it. We have 
chosen to use UNESCO’s criteria for quality of education. According to UNESCO, quality of 
education is what enables the students to develop cognitive skills, which gives them the ability to 
understand new knowledge. One of the outputs in order to achieve quality of education can be the 
well educated and qualified teachers. Another way is by making sure that the sufficient materials 
are available. This can include anything from textbooks, pencils, properly sized classrooms, 
windows, toilets and clean water. When UNESCO’s standards of quality of education have been 
reached, the students will have access to more opportunities later on in life. This is due to cognitive 
skills. 
6. Breakdown of a Foreign Aid System 
 
In this chapter we will give an overview of United States Agency of International Development 
(USAID) and the Aga Khan Foundation. An understanding of the relationship between the two and 
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their common initiative, EMACK, is important in order to fully understand how foreign aid affects 
the Kenyan education system. 
We have chosen to look further into the Education of Marginalized Children in Kenya 
(EMACK). EMACK is an initiative, which is funded by USAID, and carried out by the Aga Khan 
Foundation. In the past USAID gave funds directly to the Kenyan Ministry of Education, but 
discontinued this practice because of a corruption scandal that happened within the Kenyan 
government in 2009 (Itumbi, D. 2013) In order to make sure that the funds went where they were 
needed, USAID decided to use NGO’s like the Aga Khan Foundation, to channel the funds to the 
schools, communities, etc. This entire system of different organizations begins with USAID. 
USAID is a federal agency. According to USAID’s website, they partner up with different 
countries’ governments with two specific goals in mind; to end poverty and to promote resilient, 
democratic societies that are able to achieve their full potential (USAID.gov, 2014). They work 
together with the Kenyan government to help implement initiatives and fund initiatives with the 
goals defined by the Ministry of Education in mind. In this case will be looking at their initiatives 
and funds that heighten the quality of education in Kenyan primary schools. USAID has been 
working specifically with the Kenyan government for over 50 years. As stated above, they are now 
working with NGO’s within Kenya instead of working with the government directly. Some of the 
goals and objectives that USAID have for Kenya include: “agriculture and environment, health 
care, democracy and government, and education and youth” (USAID.gov, 2014). Even though 
USAID has their own ideas and thoughts on what is important for the Kenyan education system, 
they still have to work within the goals defined by the Ministry of Education. 
USAID spends less than 1% of the American Federal Budget on their 110 missions 
worldwide (USAID.gov, 2014). A brief example of some of USAID‘s achievements are supplying 
238,757 textbooks to primary schools in Kenya, and working in over 500 primary schools (USAID 
Annual Report 2013). 
Below is the strategic framework of USAID, outlining their overall goals and intended 
results that they want to achieve. These intentions reflect a three part breakdown that USAID 
believes can lead to an increase of quality education that reaches marginalized children. The three 
parts are having: parent and communal involvement in the educations of their children, a coherent 
communication that backs up the national goals of Kenya, and by implementing an education that is 
stimulating, interesting, and has a focus on improving Kiswahili, English, math, and literacy skills. 
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USAID strategic framework from USAID Annual Report 2013. 
 
6.1 Aga Khan Foundation 
 
Aga Khan is an international aid organization funding and creating initiatives around the world and 
receives funding from USAID to carry out specific initiatives. Aga Khan has a school improvement 
program with various initiatives within this category. Aga Khan emphasizes the role that education 
plays in the lives of children. Aga Khan works with communal organizations and governmental 
projects in order to guarantee that when children leave primary school that they have the tools to be 
successful and functional citizens.  
 
6.2 The Kenyan Ministry of Education 
 
The Kenyan Ministry of Education has an immense influence on foreign aid. The Kenyan Ministry 
of Education identifies issues in the education system that they hope foreign aid can help with. The 
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Kenyan government proposed the 2030 plan. The aim of this plan is to develop Kenya into a 
middle-income country by converting it to an industrialized society. The 2030 plan contains three 
different pillars; economic, social and political (2030 Plan). The Ministry of Education is 
responsible for accomplishing the social pillars, which also deals with education and teacher 
training.  Their vision is “to have a globally competitive quality of education, training and research 
for Kenya’s sustainable development” and the way they will obtain their mission is through “to 
provide, promote and co-ordinate lifelong education, training and research for Kenya’s sustainable 
development (2030 Plan).   
The Kenyan Ministry of Education’s main goal is that the ongoing free primary education 
should be mandatory for every child, and accessible for children with disabilities. Therefore the 
Kenyan Ministry of Education should build more educational facilities so everyone can have access 
to educational institutions. The Ministry of Education states that it is essential to have some tools of 
communication: such as sign language and the Braille system. Furthermore, other materials and 
resources, which accommodate the students’ disabilities, should be accessible (2030 Plan, 2014). 
Other things that the 2030 Plan also focuses on are; access for relevant education; access to 
employment further on in life; representation of minorities and marginalized groups in different 
areas of the government (2030 Plan, 2014).   
The Ministry of Education also concerns itself with ensuring the possibilities of equitable 
infrastructure, health services and clean water. If these goals are being achieved, it will contribute to 
increase the national development for Kenya. Since the government wants to evolve the current 
Kenyan society to one that is more based on the advancement of gender equity and equality thus 
enable gender mainstreaming (2030 Plan, 2014).  
 
6.3 Foreign Aid Initiatives in Primary Schools  
 
One of USAID’s main goals is to educate, qualify, and train teachers. These teachers should be able 
to improve literacy, numeracy, and cognitive skills of pupils in the Kenyan primary schools. They 
aim to make sure that every pupil is able to read before the second grade. Through a partnership 
Aga Khan Foundation and the Kenyan Ministry of Education have created a School Improvement 
Program. One of the main initiatives of this School Improvement Program is the project called 
EMACK. This initiative is the last step in this foreign aid system and the direct influence on the 
	  
17	  
primary schools. USAID, Aga Khan, and the Ministry of Education all work together to attain the 
larger goals of having a functioning primary school system that provides quality education.  
 
6.4 EMACK  
 
EMACK is a project that has been going on for eight years, it started in November 2006 and ends 
December 2014 with a funding level of 17.8 million dollars (EMACK, August fact sheet).  
The focus of the EMACK project is to “enhance equitable access and improving learning outcomes 
for children in primary grades one, two, and three in areas historically marginalized by cultural 
practices and poverty such as those living in informal settlements” (Aga Khan Foundation). The 
project has currently reached out to approximately 500,000 children (Itumbi, D., 2013). When the 
program ends in December 2014 it will go under the name School Improvement Program.  
 Aga Khan foundation started EMACK in the North Eastern and Coastal provinces of 
Kenya, because Aga Khan Foundation recognized that these regions‘ educational systems were in a 
worse state than the other regions in Kenya. EMACK eventually expanded to other regions in 
Kenya such as the Central Province where Nairobi is situated.           
 
Map of the regions where EMACK works. (Alubisia, A., 2013, Education for Marginalised 
Children in Kenya.) 
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After free primary education was implemented, the Kenyan primary school system was 
facing issues such as rising student/teacher ratios, lack of educational materials and physical 
supplies, and severe congestion in the school classrooms. USAID, Aga Khan Foundation and 
EMACK recognized how overwhelmed and pressured the educational system was. The education 
system at the time was not equipped to handle the increase in student enrollment from a previous 77 
% to 86 % when free primary education was implemented in 2003 to 2006. The quality of education 
was declining because of the systems incapability to handle the influx of students (unicef.org, 
2014).   
EMACK works through a five step plan. As the first step EMACK prioritizes reaching out 
to the community and raising awareness. The second step is making a situational/problem analysis. 
Step three is making a school action/development plan. Step four is implementing the plan, and step 
five is reviewing the school action/development plan (Alubisia, 2013) providing sustained support 
to the lower primary education (EMACK November Profile).         
When EMACK describes themselves as a program and their approach to the primary 
schools, they use the word holistic. The term is also often used when they train the headmasters, 
teachers and parents. According to the Oxford dictionary the word holistic is ”characterized by the 
belief that the parts of something are intimately interconnected and explicable only by reference to 
the whole” (Oxford Dictionary). An example of the use of the word holistic is when EMACK 
describes themselves in their first year work plan. “A holistic approach to community participation 
generates true empowerment and ownership, stimulating meaningful initiatives around quality and 
access” (Alubisia, 2013). Furthermore they “hold parents workshops on holistic child growth, 
development and education in participating schools and ECD centers” (EMACK, EQUIP1). By 
having a holistic approach it means that EMACK involves every part of the surrounding community 
that affects their targeted schools. To implement and achieve the holistic approach EMACK has a 
way of working with the community, a philosophy called the Whole School Approach. The Whole 
School Approach is a field strategy that gives the teachers, parents and community a sense of 
ownership, commitment and responsibility and by providing them with this, EMACK believes it 
enhances the quality of education. They involve the Ministry of Education, the community, local 
leaders such as pastors and highly stated people, parents, and the teachers. EMACK believes that 
every part of the community has an important influence and a contribution to quality of education in 
the targeted school.  
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In the first year that the EMACK program was launched, they chose to focus on having 
awareness campaigns and seminars. The campaigns and seminars emphasize child development and 
involvement in the classroom in the targeted communities. The awareness campaigns mainly focus 
on training the teachers and engaging the parents and the surrounding community. They also found 
it important to find existing staff members who could take on core responsibilities so that they were 
able to support and lead fellow community members. EMACK aims to spread community 
awareness underlining the importance of education. They also hold parent workshops on general 
child growth and development, and workshops about health issues of children including emotional 
and behavioral problems  (EMACK EQUIP1). EMACK then initiated a distribution of necessary 
materials, and support to teacher-mentors who could counsel local primary school teachers to work 
more effectively in the classroom.  
EMACK has currently reached out to 17,166 parents with the belief being that parental 
involvement in education “support(s) school readiness and transition into primary and promote 
reading culture outside of school” (EMACK November Profile 2014). At present time, EMACK 
has trained 3.200 teachers from 800 primary schools in Kenya (EMACK August Fact Sheet and 
EMACK November Profile 2014). 
In this project these teachers are trained and educated in how to apply child-centered 
methodologies in the classroom. This involves the teachers being in an organized and problem-
based mentoring program with the focus being to improve “the pedagogical skills of the teachers” 
(EMACK August Fact Sheet). EMACK educates the teachers in a way they believe is beneficial 
with a focus on improving the mathematical and reading/writing skills of the pupils. 
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The figure above shows the construction of the foreign aid in Kenya. 
7. Bourdieu 
 
In order to analyze the impact foreign aid has on primary school education in Kenya, we have 
chosen Pierre Bourdieu as our theorist as he provides us with the theoretical framework to 
understand and critically evaluate the claim that well educated students have more opportunities 
later in life (stated in the UNESCO report published in 2004). The report defines what quality of 
education is, and what the benefits are. We will briefly explain Bourdieu’s terms such as: cultural, 
social and economic capital and thereby symbolic capital, and furthermore discuss his concepts of 
habitus and fields. We are applying Bourdieu's terms in our analysis of the two primary schools in 
Kenya. 
 
Background 
 
The French anthropologist and sociologist Pierre Bourdieu (1930-2002) was born in Denguin in 
France and studied philosophy, anthropology and sociology. Later in his life he became a professor 
in those three subjects in France. His sociological studies were inspired by his military service in 
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Algeria where he served from 1955-1958, and also by being a leading researcher in different 
institutes in France. Pierre Bourdieu was the founder of the academic journal Actes de la Recherche 
en Sciences Sociales that was established in 1975. He also published several other books in the field 
of social science, which contributed to Bourdieu being considered one of the leading sociological 
researchers (Bourdieu, 2007 pg. 113). All of Bourdieu’s theories and findings were conducted in 
France and former French colonies, however we still feel that they hold relevance in other societies, 
such as Kenya.  
 
7.1 Theories 
 
Bourdieu’s theories are inspired by earlier theorists such as Emile Durkheim, Karl Marx, and Jean-
Paul Sartre. Bourdieu’s work is based on methodical reflection and empirical studies. His theories 
can be used to explain how the circumstances in a society impact the people within that society 
(Bourdieu, 2007 pg. 113). He argues that social reality evolves in a continuous process. This gives 
both possibilities and boundaries; hence a person cannot construct his or her own social reality 
because it is dependent on the society. The society develops with new values and norms when the 
people bring along their own cultural practices and slightly change them due to new relationships 
and circumstances. Habitus, fields, and capitals are the key concepts in Bourdieu’s theories, which 
we will later elaborate on (Bourdieu, 2007 pg. 114). The terms can be used separately or together 
depending on what topic is being explored. In this project we utilize Bourdieu’s theories to analyze 
the primary school system in Kenya. Others have used his theories in relation to analysis of 
language, literature, power distance, culture, religion, partly communities, social misery, and life 
conditions (Bourdieu, 2007 pg. 114).    
 
Habitus 
 
Habitus describes that how people are formed is dependent on where they are born and what society 
they live in. We as individuals have some habitus in terms of the way we act. There are unconscious 
and conscious impacts that form us in our daily life. This, Bourdieu argues, is the “taste” that people 
develop due to the experiences they have had in life. The experiences become a foundation and 
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shape their opinions and the way one sees the world (Smith, 2001 pg. 271). Habitus can be 
illustrated as a pair of glasses through which the individual perceives their surroundings. Everyone 
sees the world differently, in some form or another, because no two people have had the exact same 
experiences. Habitus, Bourdieu argues, can most definitely develop and change over time because 
the different experiences one has in life will alter their understanding of reality, thereby alter their 
habitus (Bourdieu, 2007 pg. 114).  
Habitus can also be described as a cognitive structure we use to deal with the world; a sort 
of navigation. It provides us with our opinions and preferences that will guide us through the 
different areas of life, or fields, to use Bourdieu’s terminology. Bourdieu argues that without 
habitus, choices would not be made in everyday lives, neither big nor small (Smith, 2001 pg. 271). 
And while habitus is individual in the sense that it is shaped by the past, it is not necessarily 
controllable, because experiences are not something that always can be controlled. Habitus 
manifests itself in everyday behaviors and the actions that are taken. The reasons why it is crucial to 
acknowledge having habitus, is because it leaves you with the opportunity to be able to 
communicate, learn, succeed in school, etc. Within this concept is also a subtopic, which Bourdieu 
calls class habitus. Class habitus explains how different social classes or groupings have different 
life conditions. People with the same class habitus are more likely to have the same life style, but 
there will always be the one who breaks the pattern. (Bourdieu, 2007 pg. 117-118). Class habitus 
also is affected by what capitals the individual has. 
 
Capitals 
 
Bourdieu explains how each individual’s habitus differs because of capitals. The difference in 
habitus gives the individual the opportunity to develop their capital. This term refers to a system 
used to understand the individual’s possibilities and limits, which defines their position in society. 
Bourdieu identifies four different forms of capital; cultural, social, economic and symbolic 
(Bourdieu, 2007 pg. 113).  
Cultural capital primarily refers to education, more specifically if one has access to the 
education system. This includes knowledge, skills, and the accumulation of cultural knowledge 
through education, which refers to power and status. Cultural capital consists of three parts: 
embodied cultural capital, which are the abilities that are inherited over time, such as language 
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skills. It is important to state that embodied cultural capital is not transmissible as a gift or 
something that is bestowed upon one. Objectified cultural capital consists of the material things in 
one’s possession, such as a luxury car or a piece of art. Thirdly individuals have institutionalized 
cultural capital. This refers to academic diplomas and other representations of success that 
symbolize cultural competencies and authority (Social Theory Re-Wired, 2014). We will be 
implementing the theory of cultural capital in our project by investigating if the primary school that 
has foreign funding gives the children a higher quality of education, thus a stronger cultural capital. 
Another one of Bourdieu’s concepts that we utilize is social capital, which deals with social 
connections, networks, group affiliation, and the stable relations an individual or a group have at 
their disposal (Bourdieu, 2007 pg. 121). If one has a “high” social capital one has opportunities due 
to having many acquaintances, and thereby a large network to turn to. Social capital involves social 
skills and the ability to make connections with other people that develop into a mutual 
understanding. It can also be measured by looking into how much people trust one another, for 
instance if they would turn to a neighbor for help. Social capital can also be measured when 
viewing the number of memberships one has, and by membership we refer to clubs, communal 
groups and so on. This leads to the amount of social contact, which is the last way to measure social 
capital. We will apply this to our analysis by arguing that if the foreign aid organization does not 
have a strong social capital within Kenya, it will struggle to get access and establish a relationship 
with the government, schools etc. 
Economic capital purely involves the wealth one has. It refers to the opportunities one has in 
order to attain and have access to money or material goods. This can be in the form of assets or cash 
obtained by work or inheritance, and allows one to achieve economic power and gain more 
influence in society. In our analysis, it is connected to how the primary schools benefit from the 
foreign aid money, by getting more valuable resources.   
 
Symbolic capital 
 
Symbolic capital is the outcome of achieving the other capitals, and it concerns the honor and 
prestige one might have, such as name, status, and appearance. It encompasses all of the other forms 
of capital: cultural, social and economic. One can have a higher symbolic capital, more honor and 
prestige if one has access to knowledge, a large social network, or if one has accumulated wealth 
(Bourdieu, 2007 pg. 122). These different capitals can be expressed in the different fields and can 
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lead to an extensive symbolic capital. Symbolic capital is gained through the recognition one might 
get depending on which capital form they use in a certain field, with the field acting as the context. 
Fields 
Fields are different spaces in which people operate when using their capitals. Society, Bourdieu 
argues, consists of many different fields such as educational, home, religion, artistic, etc. Each field 
has its own set of practices and rules. These rules are not necessarily written down, but are known 
to all individuals within that field (Social Theory Re-Wired, 2014). To be able to manage oneself in 
society, one needs have an understanding of social conduct and how to act in different fields. 
According to Bourdieu, individuals act differently depending on which field they operate in. To 
give an example of this, young boys in Kenya will act one way when they are hanging out alone 
with their friends. In this field, the boys have a certain way of behaving. When the boys are next to 
their parents and grandparents in church the next day, they operate in a completely different field. 
Within this field, another set of rules dominate. By using their different types of capital, the boys 
are able to manage this transition between fields (Bourdieu, 2007 pg. 118). The church as a field in 
this context acts as a structured social space with its own rules and norms. Cultural capital, rather 
than economic capital, would be what helps one to act accordingly in this field. Later in this paper, 
we will investigate how the fields of home and school affect each other and create an overlap, when 
analyzing the parental involvement program from EMACK, which is called double socialization. 
 
Socialization 
 
Socialization is a lifelong process where people learn norms, values, and how to interact with other 
people. Primary socialization happens within the family (Low, 2011 pg. 11). An example in our 
project of primary socialization is if the child’s parents do not agree with the schools values, in 
which case the child may be pulled out of school. Secondary socialization has to do with what a 
child learns from society and it happens outside of the home and the immediate family. Schools or 
work places are examples of secondary socialization, but it can also be media and friends. (Low, 
2011 pg. 11)  
Double socialization is a combination of both primary and secondary socialization where 
children’s upbringing are affected by both their parents and the culture they live in (especially 
schools). Children obtain norms and values both from school and at home (Low, 2011 pg. 11). 
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Children will act very differently at home than they will at school because the rules of conduct are 
different. We will analyze how the children gain more capital through double socialization, rather 
than just through primary socialization. Furthermore, we will investigate if our two community-
based primary schools share the same values as the parents in that local community. 
 
7.2 Summary 
 
Bourdieu's theories create a more in-depth, detailed understanding of social inheritance, which 
focus primarily on affluence and social class. The different terminology and concepts allow for a 
more concrete definition of what influences people and therefore contribute to their development. 
Bourdieu’s theories about the different forms of capital, habitus, and fields help us understand why 
people are the way they are. Furthermore, it allows us to understand the shared understandings of 
groups of people, based on their forms of capital and their types of socialization. Next, we will use 
the theories of Bourdieu to analyze whether teacher training has an impact on the lives of the 
students.  
 
Analysis 
 
8. EMACK Through the Eyes of UNESCO 
 
When EMACK was established in 2006, Kenya was facing multiple challenges in the education 
system, as a result of primary education becoming free in 2003. EMACK recognized these 
challenges and made a constructive plan on improving: the student/teacher ratio, student’s absence 
from school, lack of material supplies, and congestion in classrooms. There was a drastic decline in 
the quality of education due to the system’s structure of the time. EMACK’s educational goals are 
to increase retention and enhance numeracy and literacy as a part of that they have used their 
funding to help meet these goals. According to UNESCO’s studies, which connects foreign aid and 
better learning outcomes, any kind of resources can contribute to a better learning experience for the 
students (UNESCO, 2004 pg. 33).   
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8.1 EMACK’s holistic approach 
 
As mentioned before EMACK’s philosophy and approach to their targeted primary schools is 
holistic. This holistic approach can be considered to be EMACK’s way of trying to implement 
change in Kenyan primary schools. Holistic implementation of initiatives can be seen as a way of 
respecting Kenyan systems and working in unison with Kenyan cultural practices (i.e. integrating 
the community). There is a conflict because Kenyan Ministry of Education has adopted Western 
education systems and structures which do not promote holistic growth in the education system. 
The UNESCO report says that in some areas of Sub-Saharan Africa there is a need to have holistic 
policies in order to have an effective school system (UNESCO, 2004 pg. 21). 
EMACK believes that when giving the parents a stake in their child’s education, and 
creating communication between parents and teachers, it ultimately will give the child a higher 
chance of making it to secondary school (USAID, 2011). Primary education is free in Kenya but 
there are still some costs and fees to send a child to school, in the form of uniforms, pencils, and 
other learning materials. This can be a big expense for families living in informal settlements. 
Given that EMACK works in these low income areas where people have to live off of less than one 
US dollar a day (unicef.org, 2014), it can be seen as a form of investment for the parents to send 
their children to school. This leads to the parents wanting to see a positive result in their child’s 
cognitive development. According to UNESCO parents estimate and evaluate the schools ability to 
meet the child’s learning requirements (UNESCO, 2004 pg. 5).  
 Through workshops, campaigns, and seminars EMACK targets the parents and the 
surrounding community where the school is located. They evaluate this as one of the most 
important things to address, when aiming to reach an outcome they view as successful. To try to 
solve the problems stated above, EMACK introduces: a teacher mentor program, teacher training 
program, community awareness and parent workshops. This improves the quality of education 
according to UNESCO’s definitions. (EMACK EQUIP1 pg., 6).  
EMACK contributes to the quality of education by including the whole community in its 
approach to improving the learning experiences of the students. One of their goals is to raise 
awareness of the importance of child development and parenting. They meet that goal by having 
seminars for parents and community members (EMACK EQUIP1 pg., 6). They want the 
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community to contribute to the children’s needs in the classroom. School’s values differ depending 
on the location, religious affiliation, etc. “Education tends to strongly reflect society’s values and 
attitudes” (UNESCO, 2004 pg. 7). The effect on the pupils is that they start to adopt these shared 
values, which will integrate them into society and create a communal bond.  
 
8.2 Teachers and the Reading to Learn Program 
 
One of the major issues that EMACK identifies is the issue of having poorly qualified teachers. 
They tackle this issue with an initiative called Reading to Learn, which has the overall purpose of 
improving the skills of the teachers and teaching them in child-centered methodologies. The 
program targets marginalized children and is currently working within the two informal settlements 
Kibera and Mathare area, Nairobi. Marginalized, according to the Oxford Dictionary “means: to 
treat a person, group, or concept as insignificant or peripheral”. EMACK targets specifically groups 
that have been considered “underserved” by the Kenyan Government (Aga Khan Foundation, 
2014). The Kenyan Government mentions targeting groups who are politically marginalized and are 
not properly represented in the government. It is interesting to note that neither EMACK nor the 
Kenyan Government never explicitly defines the term “marginalized”. Therefore it is difficult to 
know who EMACK’s targeted groups are. 
When teachers are qualified and have received an education on pedagogical skills the 
teachers will, according to UNESCO, contribute to cognitive development. ”Many commonly used 
teaching styles do not serve children well: they are often too rigid and rely heavily on rote learning, 
placing students in a passive role” (UNESCO, 2004 pg. 4). During the teacher training program 
provided by EMACK, each teacher is supplied with a Teacher Training Manual that goes in depth 
with what EMACK considers to be how one can provide quality education. The manual also helps 
the teachers approach to the learning experience, hence helping to develop the students’ cognitive 
development. UNESCO considers teacher training programs to be a positive form of improving the 
quality of education. They also state that to achieve a high learning standard, the country has to 
invest steadily in the profession of teachers (UNESCO, 2004 pg. 3). 
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8.3 Educational Materials and Textbooks  
 
EMACK has provided English and Kiswahili books to the 800 schools they have worked with in 
order to promote literacy skills in the schools. Due to the supply of these books some schools have 
created library lessons where the students can actively engage with the learning materials in a 
structured space that utilizes these learning materials (EMACK November Profile). UNESCO states 
that “in low-income countries, increasing spending to provide more textbooks, reduce class size 
and improve teacher education and school facilities has a positive impact on learners’ cognitive 
achievement,” (UNESCO, 2004, pg. 3).  
 
8.4 Teacher-Student Ratio 
 
EMACK focuses on the teacher training programs and involving the parents and community. There 
is not a big focus on the fact that the student teacher ratio is high. The average teacher-student ratio 
is 1:45 but can reach up to as much as 1:100 in Kenyan primary schools (USAID, 2014). Even 
though EMACK provides the Reading to Learn program which equips teachers with the ability to 
handle larger groups of children in what they see as productive, none of EMACK’s initiatives 
directly address the issue of the overcrowded classrooms. UNESCO states that large class sizes is 
an issue for the quality of education but studies have also shown that even if a class in Kenya is 
overcrowded the most important factor for the pupils learning is the facilities and the materials the 
schools has (UNESCO 2004, pg.11). 
 
8.5 Summary 
 
EMACK’s different projects reflect and correlate very much to what UNESCO states is imperative 
for quality of education. EMACK’s holistic approach connects to how UNESCO describes the 
importance of having holistic policies in Sub-Saharan Africa. EMACK contributes to the quality of 
education by including the whole community in its approach to improve the learning experience for 
the students.   
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Although we believe EMACK is actively making progress towards bridging the gap there is 
in the quality education, the issue of a high student-teacher ratio is not directly addressed in their 
plan. The teachers are being trained, but that does not affect the issue of high student-teacher ratio 
directly. And despite the observed progress EMACK has made, there is no guarantee that any 
foreign aid initiative that changes will actually occur. Each individual teacher will experience the 
training differently, and the changes the teachers undergo are unique and indefinite. 
 
9. The Teacher Training Program 
 
EMACK provides a ten-day teacher training program to over 800 primary schools all over Kenya 
(EMACK August Profile, 2014). The purpose is to improve the effectiveness of teaching which 
leads to better learning outcomes. This program engages and benefits both teachers and students 
(EMACK August Profile 2014) and gives teachers the opportunity to enhance their pedagogical 
skills, which, in turn, improves the quality of education. This produces more well-equipped students 
who can further their education (UNESCO, 2005 pg. 3). 
The teacher-training program, called Reading to Learn, is a window into our understanding 
of the effects foreign aid has on a primary school. The EMACK initiative that provides the teacher 
training program works directly with the MCEDO primary school that we have been in 
correspondence with. It is through USAID, the Aga Khan Foundation, the Ministry of Education, 
EMACK itself, and the educational leaders in MCEDO that the correct actions and steps are taken 
to achieve the larger goals of having quality education that reaches marginalized children. Each 
teacher is provided with a manual that outlines the goals of the teacher-training program. The 
extensive manual is divided into units and is written in the form of a handbook or step-by-step 
guide with the teachers as the intended audience. The focus of the manual is to implement and 
educate teachers on low cost teaching and learning materials. It shows the educators how to engage 
students without an abundance of physical materials. 
9.1 Piaget 
In the beginning of the manual, the teachers are given a brief introduction to educational theorists. 
The manual assumes that the teachers participating in this program have previous knowledge on 
these theorists, “During your college days, you might have learnt about theorists, such as Piaget, 
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Erikson, and Maslow. Perhaps you also came across others such as Vygotsky and Bruner” 
(Teachers Manual, pg. 4). The theorists are referenced throughout the teacher-training manual, 
considered the leading experts in the educational development of children. We focus on the usage of 
Piaget as a theorist in the manual because he is the most prevalent of the chosen educational 
theorists. We rely on Bourdieu’s theories and UNESCO’s definition of quality of education to 
develop a perspective on the effect that Piaget’s theories have on the EMACK Teacher Training 
Program. 
Piaget is considered to be the founder of cognitive development theories. “Before Piaget’s 
work, the common assumption in psychology was that children are merely less competent thinkers 
than adults. Piaget showed that young children think in strikingly different ways compared to 
adults” (McLeod, 2012). He set the stage for being able to understand the various learning styles 
and the cognitive cycle that children undergo, as his focus was specific to children. It is interesting 
to note that his focus is not on learning, but solely on development, which does not take into 
account retention of factual information. Piaget has never specifically connected his theories to 
education. It has been through the research of later theorists and experts that his theories have been 
applied to educational practices. Piaget wanted to explain how children grow and evolve into 
critical thinkers who are able to use logic in order to make predictions and assumptions about the 
world around them. This is what others have connected to education. 
Piaget is mentioned in-depth at the very beginning of the teacher-training manual. The 
purpose of the presence of his theories is to outline what the teachers’ prior knowledge of cognitive 
development is. Another purpose of the manual is to inform the teachers of what it means to have 
an educational environment that promotes the cognitive development of the students. “Piaget tells 
us that children construct their knowledge of the environment through active participation” 
(Teacher Manual, pg. 4). Piaget believes there are four stages of development that are considered 
universal and that we all go through them no matter where we are raised and socialized (McLeod, 
2012). It is indispensable to be critical of Piaget’s theories because his studies were done in the mid 
20th century on children within French society, which may not necessarily reflect truths that can be 
applied to children all around the world, despite Piaget’s “universal” stages of development. It is 
interesting to note that the manual assumes the teachers have prior knowledge of educational 
theorists. Although cognitive development is considered crucial by UNESCO, perhaps Piaget’s 
presence is insignificant if the teachers have no prior knowledge of his theories. The manual is, 
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however, still coherent without an in depth knowledge of Piaget, although a prior understanding of 
Piaget would further the teacher’s understanding of the material taught and described in the manual. 
UNESCO talks about the correlation between children’s positive cognitive development and 
the resources they are provided in school. Cognitive development is described as a “return to 
basics” when considering the quality of education (UNESCO report, 2004 pg. 3). This reinforces 
the usage of Piaget in the teacher-training manual as his theories value the focus on the cognitive 
development of children. Piaget argues that at an early age children have basic skills that they can 
use to reason with. 
“According to Piaget, infants and the very young children have the basic processing skills to 
solve problems they face. He suggests that between eighteen and twenty-four months they become 
like small scientists. This is wonderful news for us teachers. It means that children already have 
basic skills. We can build on these innate capabilities of children in two ways...” (Teacher Training 
Manual, 2006 pg. 45-46). 
 Piaget does not take into consideration children from marginalized backgrounds or 
children who do not have a supportive home life who have perhaps not developed these “basic 
skills” that are never defined. UNESCO states, as previously mentioned that children come into the 
classroom unequally. Factors such as socio-economic background, gender, disabilities, race, 
ethnicity, and HIV/AIDS are all what create this inequality. Therefore these factors must be taken 
into consideration, when aiming to improve the quality of education (UNESCO, 2004 pg. 7). 
Children come into the class with their own sets of disadvantages and backgrounds, which means 
that they do not necessarily have the same set of skills and tools which the teachers wish to build 
upon. 
 
9.2 The Teacher Training Manual 
 
The Teacher Training Manual describes six principles of development and learning. The first 
principle deals with how the children's physical needs have to be met, and that a secure and safe 
environment is needed in order for the students to achieve the highest quality of education possible. 
The teachers are also introduced to Developmentally Appropriate Practices which tells the teachers 
about the different biological and security-oriented needs of the children (Teachers Manual 2006 
pg. 6). Here, the focus is on the physical state of the child and to create a safe and open 
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environment, hence the child feels more comfortable and at ease (Teachers Manual 2006 pg. 6). 
Under these circumstances the children are more likely to want to go to school, which leads to a 
higher attendance rate. UNESCO identifies two outcomes that are to be desired. These are cognitive 
and life skills. Generally, this will allow the student to attain broader social and economic gains 
later in life (UNESCO 2004, pg. 7). In order to achieve these outcomes, certain physical needs have 
to be met. The manual considers the most basic needs to be well-ventilated rooms, running water, 
etc. In order to obtain these resources, money is required. When applying Bourdieu, it becomes 
clear that students who attend schools with a good economic capital, the school will have the 
opportunity to have more resources, hence achieve a higher quality of education. This in turn means 
gaining access to more cultural capital. In connection to children with disabilities, in order to 
achieve accessibility it is necessary to upgrade the existing facilities to accommodate the needs of 
all children. If the right facilities are not present to accommodate the disabled children, the learning 
environment will not be safe.  
The teachers are also taught the importance of involving the children in the entire learning 
experience. For instance, having student lectures or utilizing group work. This will create a broader 
understanding in the relationship between the student and teacher. According to Bourdieu, 
involving the student actively in the learning process and engaging in a dialogue, will give the 
children social capital. This will happen because they experience new and strengthened 
relationships with both their peers and their teacher, and that, in turn, provides them with a larger 
social network.  
In addition to this, the teacher manual states that rote learning, which works like a 
monologue, is not sufficient. Instead teaching methods should address the importance of a dialogue 
approach (Teacher Manual, 2006 pg. 6). This makes the children feel like a bigger part of their 
education, because they can contribute to their own progress, which could give them more 
confidence in their education.  
The second principle states that as a result of active interactions between pupils, the 
individual will construct knowledge on their own. In other words, knowledge is constructed through 
experimentation. The important part of experimenting is to make errors and learn from them. When 
doing so, the students will develop their cognitive skills. By observing, comparing, questioning, and 
discovering answers, the children will re-model their cognitive structures. This is important because 
cognitive skills are beneficial in many ways.  
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Creating a safe environment for the students is important because, as mentioned earlier, not 
all students come to the classroom equally (UNESCO 2004, pg. 6). All students have different 
habitus and thus interpret and learn differently. The teacher manual also accounts for the different 
ways of learning, which contributes to the students learning experience. It describes that children 
cannot simply be told what to do and how to do it. There needs to be room for failure. Part of 
cognitive development is making one’s own prediction and trying again when the predicted 
outcome fails. The children need to experience trial and error, and every time the student fails, he or 
she can apply the newly obtained experience to improve his or her cognitive skills (Teacher Manual 
2006 pg. 6).  
The third principle explains how the children learn through social interactions with adults 
and other children (Teacher Manual pg. 6). The teacher is encouraged to support the relationship 
between parents and children, as well as having a supportive relationship with every student in the 
classroom (Teacher Manual pg. 6). The teacher should also play a supportive role in the students’ 
interactions with each other, as well as promote individual growth, so that the classroom becomes a 
stimulating work environment (Teacher Manual pg. 6). The student can possibly be more attentive 
to what the teacher is teaching as well as having the confidence to participate in the lessons. If the 
child is struggling with some issues at home, that affect their concentration at school, having 
established a trusting relationship with the teachers and the fellow students, will give the children 
the opportunity to talk about their problems, which in turn can help them to keep their focus on the 
education. 
The fourth principle ties back to the second. This describes how children in primary school 
learn through play. It is vital for the children to take a break from studying, and learn how to use 
their knowledge in practice and in environments besides the school. They learn how to exchange 
information and how to interact with other children. One might want to play in a certain way and 
vice versa so their agreement will teach each individual to receive and give feedback, which is a 
form of compromising. In this way, playing and recess are learning tools. All of this increases the 
communication between the students, and teaches the children how to see things from another 
perspective and still be able to work together. Therefore playing games and other social activities 
are something that should be encouraged (Teacher Manual pg. 7). This social aspect of school is 
providing increased social capital to the students because they get the opportunity to expand their 
social network, which may benefit them later in life. The games and social activities are crucial for 
the construction of knowledge and will also help developing reflexive skills. This, in turn, helps 
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them become creative and develop socially, emotionally and intellectually (Teacher Training 
Manual, 2006 pg. 6). 
The fifth principle describes that in order to keep the students motivated, an understanding 
of what they learn and experience is necessary. Increasing the children’s motivation can be attained 
when the children’s interests are featured in their learning activities. According to the Teacher 
Manual, “this fosters a love for learning, curiosity, attention, and self-direction” (Teacher Manual, 
2006 pg. 7). When the students’ interests overlap with their studies, they feel more motivated to 
study because the material being taught is attractive for each student. Teachers should therefore 
create more interest-based activities. This will make the students feel more purposeful and will give 
them an understanding of how learning can be enjoyable. The students may no longer feel like 
education is purely a duty, but instead becomes something they can understand the importance of. 
This is also a way to bring the children’s fields closer together. Furthermore, the children will be 
more engaged because they are interested and feel they can contribute to the learning with their own 
habitus, and also expanding it, thus adding to their cognitive skills. It is also important for the 
children to create a reason for their learning experiences and if they are having difficulties with 
understanding, they should be able to find a solution through collaboration with the teacher.   
The sixth and final of the principles explains that the learning and development is different 
for each individual. The reason why each student learns differently is that children have different 
family structures and a unique way of understanding. The variety in teaching styles provides a 
dynamic classroom with room for children and their different habitus. 
The Teacher Manual states that children’s development and learning are characterized by 
individual differences (Teachers Manual, 2006 pg. 7). Varying teaching methods would reach out to 
a broader range of students. Therefore, the teachers need to be aware of the different types of 
students and taking their different learning needs into account. The teacher manual then provides 
the reader with three different areas of development for the student. The first of these areas of 
development is the intellectual area. This includes the cognitive skills and the capabilities of 
processing languages. The intellectual area concerns the development of cognitive skills. An 
example hereof can be the development from having a short memory span when the child is young, 
to being able to construct sentences, to mastering a language completely. 
Within the second area, the social-emotional area is the “ability for social relationships, self-
esteem and resilience” (Teacher Manual pg. 9). This is also the area that teaches individuals to 
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control and to express feelings. This shows itself by the development from an egocentric child to 
sharing with others and being able work effectively in groups. 
Psychomotor domain is the last area of development stated in the Teacher Manual. This 
describes the process that children go through. At first they are unable to fully control their motions. 
Then they will be able to manipulate simple objects. Lastly the child will be able to do more 
advanced body movements such as, skipping, climbing and running. 
As previously mentioned, children learn differently, based on their cultural capital and the 
habitus, which they bring into the classroom. Some children learn and remember best by talking 
about the given topic while others learn best with a more “hands on” approach. The manual also 
comments on students that behave disruptively. Teachers have to be aware that when a child 
misbehaves, it is often their way of developing knowledge and how they are able to express what 
they know. According to experts paraphrased in the teacher manual, the different ways children 
behave in a classroom reflect how they learn. “Some children develop knowledge through music; 
others through action; others through sharing ideas with others; some through reading silently and 
so on” (Teacher Manual, 2006 pg. 25).  
The manual centers its attention to the incorporation of materials in the classroom. This part 
of the manual is divided into four sections: teaching and learning materials, importance of materials 
for children, guidelines in selecting materials, and preventing and treating injuries.  
The first exemplifies the different materials such as: scales, VCR equipment, storybooks, puppets, 
etc. When incorporating tactile learning styles with the usage of materials, the teacher is able to 
cater to the different learning styles of the children, which pertains to Bourdieu’s theory of habitus. 
This way the teacher can use various teaching methods by integrating different objects that can be 
appealing to different children. For example, some children learn best visually, which could be 
accommodated by using VCR’s and others learn best by experimenting tangibly, for instance by 
playing with puppets. 
In this section of the manual, the teacher is introduced to the value of the materials and how 
they influence the development of the children. As previously mentioned, kids are active learners; 
small scientists, as Piaget would call them. By using appropriate materials, or activities with 
materials, kids interact more with the question at hand, thus giving them a better comprehension 
than an explanation could give. Teachers simply have to “guide the children on how to use the 
materials in the activity so that the intended skill is learned” (Teacher Manual pg. 46). Being able 
to manipulate the position of objects according to each other, is something that can help provide 
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children with a better understanding of how objects relate to one another in space. The teacher-
training manual explains that it does not matter whether it’s a water bottle or a coloring book, using 
learning materials is important when teaching.  
The teacher manual continues by categorizing the value of the different materials, defining 
skills areas, the skills to be developed, and an example of such skills. For instance, if two pupils are 
told to do a puzzle together, which will help them develop motor skills, the skills that will be 
developed are as follows: oral communication and self expression will be developed by listening to 
the other child and by constructing sentences. The hand-eye coordination will be developed by 
placing, moving and retrieving objects. The cognitive skills, such as knowledge of the relationship 
between objects, and science and mathematical skills, are all being developed when the children 
observe, predict, and hypothesize about the given construction and by understanding concepts of 
size, shape, color, etc. (Teacher Manual pg. 49). 
The teacher should, not only know the value of an abundance of materials, but also know 
how to evaluate materials for their teaching values. This allows the teachers to be able to pick up 
materials from the community, and implement them in the classroom in a resourceful way. 
Integrating various materials into the learning will create a diverse teaching style, which by 
challenging the children will develop their cognitive skills, thus increasing the quality of education. 
According to the manual, the teacher should give value to a given object by assessing the 
following; is this object culturally and developmentally appropriate? Does it have the appropriate 
size? What about durability? And versatility? Do we have access to sufficient quantity? Is it 
attractive? And what about functionality and safety? These are all questions that the teacher should 
ask themselves about the learning materials available in the classroom. The importance of materials 
is emphasized throughout the UNESCO report. In order to have these educational materials the 
school has to have economic capital. Economic capital is directly linked to having resources and 
materials and therefore is a step towards gaining quality of education.  
The educational value is one thing that is important to assess when looking at different 
materials. Another important thing to assess is whether the object is safe for the children to use. The 
educational value is irrelevant if the children’s safety is at risk. As we know, children love to 
experiment, which is why the materials, and the instructions given, should be accommodating 
safety.  
At this point in the manual the teachers have been instructed of the value of materials. Since 
materials are resources, and resources are what these CBO schools lack, the next section of the 
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teacher manual elaborates on low cost materials and where to find them. As mentioned, using 
objects from the community, gives the student a holistic development. Since EMACK targets 
marginalized children, most of the schools are situated in low-income areas. The manual therefore 
describes and tells what and where cheap or free materials can be found. This can be scrap wood, a 
used broom handle, or empty egg cartons from a grocery shop. Later in the manual, the teachers are 
being instructed on how the low cost materials can resemble, or be remodeled to resemble everyday 
objects the students are supposed to learn from. Parts of plastic jars can teach fractions. A tree 
found in nature can teach height and circumference. Therefore, even without a large economic 
capital the school can obtain materials. Focus is being put on the importance of having the 
community engaging in supplying materials. Involvement from parents and the rest of the 
community will also help to minimize the gap between the parents’ and schools’ beliefs.  
The EMACK teacher manual stresses the importance of the teacher being a facilitator. They 
say, “This is a method of teaching in which the teacher plays a minimal role in exposing the new 
learning materials and allows the learner to find out, collect, get or create new material” (Teacher 
Manual pg. 99). They describe that the learner should be the center of all activities in order to attain 
the highest possible quality of education and cultural capital. 
Research has shown that students construct their knowledge and learn best by being active 
participants (Teacher Manual pg. 101). Another thing that research shows, which is also described 
in our parental involvement chapter, is that not all children are equally impressionable to various 
teaching methods. Children have different family backgrounds. Some have highly educated parents 
while other parents have no formal education. The difference in class habitus can have an effect on 
the children's performance in school. If the parents have a high cultural capital, the children will 
then also have a better access to cultural capital and get support from home. Thus, double 
socialization is a positive thing and the fields come closer together, creating a better learning 
environment for the child.  
The manual states that it is important that the students are responsible for their own 
learning.  This is ensured by adjusting the approaches the teachers use and by designing activities 
for the students (Teacher Manual pg. 101). According to the Teacher Manual, a good teacher is, “a 
role model, a guide, an advisor, a teacher, a counselor, all in one person” (Teacher Manual pg. 
102). The teacher will be another form of support system for the child, creating double 
socialization. This occurs when the children are able to learn from two important fields. This is why 
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the teacher-training program is extremely important when quality of education is the goal. 
Meanwhile the teacher assumes all of these roles, the teacher also has to remember that the teacher 
should act as a facilitator. To best facilitate the students’ learning, here is what the teacher should 
aim to do: 
 
• Establishing a positive climate for learning  
• Involving the learner in planning how and what they will learn  
• Setting realistic expectations for the learner  
• Providing a vision for the whole learning situation  
• Asking questions, offering alternatives and challenging the pupils throughout the learning 
processes  
• Challenging and motivates the pupils to resolve learning problems 
• Listening carefully to what the pupils are saying and not understanding 
• Giving the pupil a helping hand when needed  
• Maintaining continuous reflective thinking throughout the teaching and learning processes 
(Teacher Manual pg. 104) 
 
Additionally, the teachers are informed of the importance of planning. In order to sufficiently be 
able to handle large classes, the teachers have to be trained in planning and preparation. Even 
though planning takes time, the end result is well worth it. One way that planning ahead can 
increase quality of education is that, when teachers plan ahead, they give the school’s principal an 
opportunity to distribute funds effectively. Because the principal is provided with a structured 
curriculum from the teachers, it is made clearer where funds are needed and unneeded. 
        As previously mentioned, children and students in general learn differently. In order to 
best accommodate these differences, preparation and planning are essential. Using different 
teaching methods is very difficult if teachers do not take preparation and planning into 
consideration. As the Teacher Manual puts it, “The academic success of the children depends to a 
large extent on adequate planning” (Teacher Manual pg. 133). 
        According to UNESCO, a key ingredient in the pursuit for quality of education is 
learning values and creative skills. The way that teachers facilitate and guide the students is crucial 
in order to acquire as much knowledge as possible in a short amount of time. Children imitate their 
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role models, as a part of their learning process. When the teacher arrives well prepared at the 
classroom, the students will recognize the teacher’s preparation and in time understand the 
significance. 
Planning is an important part of the learning process, but if there is no teacher to teach the 
student, planning becomes irrelevant. It is commonly known that primary schools in East African 
countries are experiencing a shortage of teachers. This shortage of teachers forces classes to be 
combined and, in turn, the now larger classes will not be able to fit into classrooms. The teacher’s 
time is now stressed because they must find a balance between all of the students despite class sizes 
(Teacher Manual pg. 135). What happens in the classrooms, in relation to teaching methods dictates 
the quality of the outcomes (UNESCO, 2004 pg. 25). This underlines the importance of the teacher 
training program. The teacher has to be taught how to plan ahead in order to be able to juggle 
different tasks at the same time, otherwise the students are not going to gain the sufficient cognitive 
skills and values. It is commonly accepted that free primary education is a good thing in the 
Western world. But the Teacher Manual shows a sense of frustration in regards to free primary 
education. The teacher training manual blames free primary education for the overcrowded 
classrooms and explains that, the free primary education reform is responsible for the numerous 
challenges the teachers face (Teacher Manual pg. 136). 
Lastly, the manual explains that one way to teach students with a lack of materials is to help 
them clean, to identify, and repair broken objects. This can help the students develop leadership 
skills, help them learn how to cooperate, and teach them organizational skills. These are all 
important in the development of cognitive skills that education should provide. Furthermore, it is 
also teaching the children problem solving by using a creative method. Both considered two 
important aspects of quality of education in the UNESCO report.  
The teacher training manual explains the different ways children develop and tries to 
describe how children learn the best. According to Bourdieu, all children come into a classroom 
with different habitus’. If the parents have cultural capital they can provide the child with 
knowledge relevant for the educational field, which the student is able to bring with him or her into 
the education system. The habitus and capital that the parents have from their parents affect what 
knowledge, skills etc. that they pass on to their children. When we know that not all children learn 
in the same ways, the teaching methods should be reflective of this knowledge. This is why the 
teacher training manual aims to provide the teachers with various teaching methods to cater to the 
different learning styles of the children. This is especially relevant to children with disabilities. 
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Disabilities can be an array of things, but in some cases the child with the disability needs extra 
attention or a different teaching method in order to understand the material being taught.  
Another main focus for the teacher training manual is the resources available for the 
students. It is widely known that books, pencils etc., are in short supply in most Kenyan primary 
schools (EMACK, EQUIP1 2014). The teacher training manual therefore proposes that the teachers 
try to incorporate materials that are easily integrated into the teaching process. For example, if the 
teacher does not have access to math books, he or she could create mathematical activities using 
their surroundings to engage students.  
The teacher training manual emphasizes the importance of child-centered learning. Years 
ago, the education of teachers was teacher-focused instead of child-centered (Teacher Manual pg. 
97-98). This constituted the teacher lecturing the students for the duration of the lesson, and when 
the children eventually were involved in the teaching, they were taught by repetition and rote 
learning. Now the role of the teacher has shifted. Teachers nowadays are trained to be facilitators 
for the students and wear many different hats. They guide the students and push them in the 
direction, which will be most effective. One way this is done is by letting the students work in 
groups. The teacher will pose a problem or a question and then let the students work actively 
together, in order to find the solution to the problem or the question. Group work gives the 
individual students time to discuss amongst themselves. This gives them various cognitive skills. 
Some will develop their leadership skills, some will develop their cooperative skills, and so on. 
Also when students sit in groups and talk, they develop their social capital by learning to interact 
with other people. Group work also benefits the overcrowded classrooms because instead of being 
crammed into a classroom, the students can be given a task by the teacher and then in groups go 
outside the classroom to complete this task. 
The habitus of the students is developed in every field, but in the education/school field their 
habitus develops differently because of the way they experience double socialization. The 
combination of double socialization, overlapping of fields, and developing habitus provides the 
individuals with access to more opportunities later on in life. Although those opportunities depend 
on how much capital the individual has and if the forms of capital fit into a particular field. As 
previously mentioned, the teachers are taught developmentally appropriate practices, enhancing the 
teacher’s cognitive skills, which they will bring to the classroom. The teachers will then be able to 
develop the cognitive skills of the students, which they have attained through the teacher training 
program, provided by EMACK. This will supply them with the abilities to increase cultural capital, 
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hence increasing the quality of education This is further proof that the teacher training program is a 
good thing; the teachers gain cognitive skills that they can pass on. When they are passed on to the 
students, a higher level of quality of education is achieved. The heightened level of quality of 
education will in the end of the educational process have produced better students. These students’ 
diplomas will be evidence to the institutionalized cultural capital they will have gained throughout 
their education.  
There are however a few concerns with the teacher-training program and with the manual 
that have to be addressed. Firstly one has to be aware that these teaching methods should not 
necessarily be applied to older children, because these teaching methods are adjusted to fit primary 
school students (Teacher Manual pg. 105). Another criticism of the teacher training program and 
the teacher manual is that this does not necessarily ensure more qualified teachers. The training that 
the teachers receive certainly gives the teachers the opportunity to expand on their existing 
pedagogical skills. But simply because they are trained and receive a manual on how to teach, does 
not guarantee that they will actually become better teachers.   
 
10. Parental Involvement in Primary Schools in Kenya 
 
One of USAID and EMACK’s focuses is on parental involvement in their targeted primary schools 
in order to enhance the quality of education (EMACK November profile pg. 2). Parental 
involvement, as a tool to enhance students’ academic performances, has been recognized in 
Western culture for a long time. Even though Sub-Saharan African countries are beginning to 
implement parental involvement in their school programs, it is not yet an extensive practice. 
Parental involvement has numerous benefits to the student, the parents, and the teachers (Mwai 
Kimu, 2012 pg. 2). In this section we will explain parental involvement in Kenya’s primary schools 
and analyze the benefits hereof. 
According to Agustinho Mwai Kimu, a doctor of education from The South Africa 
University, almost 40 percent of Kenya’s total GDP are used on education. Most of the education 
expenditure is used on the salary of the teachers and the inspectorates, meaning that the sum left is 
for materials for the students, such as books and pencils. The sum that is left for materials is not 
sufficient to provide quality education for all students (Mwai Kimu, 2012 pg. 10). One can argue 
that the reason why parent involvement programs are desirable is because they are cheap, which is 
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beneficial in Kenya, as they do not have an abundance of assets to spend on educational reform. 
Another major benefit is that despite parental involvement being inexpensive, it is proven to be 
more useful and more effective than other programs such as teacher development and improvement 
in educational management and learning materials (Van der Warf et al., 2001 pg. 461).  
 Most parents want their children to be educated and to be successful in school, as long 
as they are able to see and understand the way it benefits their children, and that there therefore is 
quality education in the school. Because parents are invited to be involved, they are more able to 
track the success rate of their children, and understand the learning. This is one of the reasons why 
parental involvement is imperative in order to achieve quality education. However, since many 
parents in Kenya are uneducated themselves, they feel incapable of participating in their children’s 
education. This inability to help and support their children in their educational progression creates a 
perception that they belong to a lower social rank than that of the teachers (Mwai Kimu, 2012 pg. 
3). To further emphasize the importance of parental involvement programs, Fan & Williams argues 
that, “Greater parental involvement leads to teachers having better relationships with parents and 
pupils, fewer behavioral problems, a reduced workload and a more positive attitude towards 
learning” (Fan & Williams 2010 pg. 53). MacNeil and Patin state that if the parents see the benefits 
of school, they will then also have a more positive attitude towards their children’s learning (Mwai 
Kimu, 2012 pg. 2-3). MacNeil and Patin have also identified multiple arguments for parental 
involvement in schools: motivating schools to function at a higher level by constantly improving 
teaching and learning practices. This will lead to higher student achievement and success in school, 
and also in the general development of the child as well as preventing diseases. The amount of 
children skipping school is being decreased and there is a fall in the dropout rates of students due to 
parental involvement. Additionally it is also important to note that these benefits occur regardless of 
the socio-economic group to which the family belongs (Van Wyk, 2008 pg. 5). 
Even though students are the primary reason for implementing parental involvement 
programs, they also benefit the parents because they can gain an understanding of the child as well. 
When a dialogue is created between the school and the parents, the parents follow the child’s 
development and the educational processes involved in school, which can help parents become 
better “teachers” at home. The importance of positive reinforcement is a focus that is outlined 
throughout the teacher training manual. The teachers are then able to convey their knowledge to the 
parents which encourages parents to help their child develop (Henderson and Mapp, 2002). 
Additionally, the improved and strengthened relationship between teachers and parents allows the 
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teachers to feel supported by the parents. This helps the teachers broaden their perspective and they 
become more aware of the unique family situations and circumstances. This includes teachers 
gaining knowledge and understanding of the children’s home lives, families, and out-of-school 
activities. Teachers also receive a better rating from parents (Tan and Goldberg, 2009 pg. 442). In 
other words, teachers who work at improving parental involvement are considered to be better 
teachers by the parents. The parents are able to help them with school work at home and there are 
less behavioral issues with the students. All of this means that the quality of the education is 
increased through parental involvement. 
“The fundamental value that parents put on education is based on the following factors: cost of that 
education, the expected long term benefits in terms of gainful employment, quality of the available 
education” (Raja and Burnett, 2004 pg. 5). This explains some of the forces that drive parents’ 
motivation to be involved in their children’s education. Relying on the will of the parents to be a 
part of their children’s’ education is not enough. The schools should have a positive attitude 
towards parental involvement. Both the teachers and the schools should take the initiative to involve 
parents. According to Mwai Kimu the parents will only become involved in the school to the extent 
in which they feel invited, so it rests on the schools to launch the programs (Mwai Kimu 2012 pg. 
214).  
The following figure is created by the Kenyan Ministry of Education, Science and 
Technology (MOEST), and shows the interrelationship between these factors of school, parents, 
and students.  
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(Mwai Kimu 2012, pg. 14) 
Box one represents the MOEST’s goals for education. EMACK shares these same goals in 
their educational policies. EMACK trains the teachers to understand the importance of having the 
parents involved in their children’s education. Box two is the school environment. The school has to 
be willing to implement the parental involvement program and then it is important that there is 
communication between the school and the parents. As stated earlier, parents will only be involved 
in the school to the extent that they feel welcomed. Box three is parental involvement. EMACK has 
issued their education policy and trained the teachers to involve parents, and the school has 
implemented the parental involvement program. At this point, the parents are becoming actively 
involved in the school. Box four displays which factors, in the parental background, are important. 
These are basically their background such as their educational level and their current job status. It is 
also their socio-economic status and the way the family is structured. Box five shows that when 
parents are engaged at the school they will become more involved with their children’s school work 
at home. Box six shows how box two, three, and five lead to better student achievement. When the 
school recognizes the importance of parental involvement, and when the parents are involved with 
their children’s education, both at home and at the school, it leads to the student doing better 
academically. 
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Lastly, the community also gains from these parental involvement programs. As mentioned 
above, when parents gain a greater understanding of their children’s development, they are more 
likely to be able to help and guide their children. It can be argued that parental involvement is 
particularly important in CBO schools since they are community-based, and often are dependent on 
donations from parents, and support from the community. Another benefit is that the parents may 
also gain awareness and be able to assist their children with basic sanitation. They may be able to 
educate their children on sexually transmitted diseases and other health threatening subjects (Mwai 
Kimu, 2012 pg. 24) 
Schools produce students who have access to more opportunities in life, when the quality of 
education is increased. This influences the community on a larger scale because it is these children 
who will later become contributing members of the society and the community. As described above, 
parental involvement increases quality of education. In the long run, these students will possibly be 
able to bring new innovations to the community. It is also noted that parental involvement in 
primary schools has the potential to minimize the gap there undoubtedly is between children from 
low-income families and children from high-income families (Bridgemohan 2002 pg. 2). 
To summarize the main points, parental involvement plays a key role in the pursuit for the 
quality of education. The parental involvement provides the parents themselves with a higher 
understanding of the children's education thus making parents able to help with homework and 
other school related aspects of the children’s lives. Parental involvement means that the student is 
more likely to stay in school, both in relation to attendance rates and in regards to dropping out as a 
result of the parents’ influence. Parental involvement means shifting the parents’ attention to their 
children’s success and caring about the child’s education. As for the teachers, parental involvement 
gives them a better relationship with the parents, hence the parents can recognize the value of the 
teacher and they can think highly of the teaching methods. The fact that parental involvement 
makes the student more likely to succeed in school also benefits the community. The benefits for 
the community are for example that students can become more aware of disease-prevention or that 
the students can help innovate their community. 
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10.1 Summary and Analysis of Parental Involvement 
 
It is not uncommon that the parents of the students attending school are often uneducated 
themselves (UNESCO, 2004). According to Bourdieu this gives the parents and the students a 
certain class habitus. Given the teacher’s education, they belong to a different class habitus. Here 
we have two different class habitus because of different levels of academic achievement and 
different exposure to knowledge. This can lead to a gap between the parents and the teachers, which 
can create a misunderstanding in their relationship and miscommunication. The parental 
involvement can lessen the class habitus gap because the parents will achieve a higher 
understanding of the teacher and the teacher will have the opportunity to obtain a better 
understanding of the family structure. Thus, parental involvement creates a relationship between 
parents and teachers despite the differences in their habitus. It is proven that when parents feel more 
involved in their children’s education, they gain a better understanding of why education is 
important and therefore the dropout rate of the students’ decreases.  
Cultural capital, such as language skills, views and opinions on education, and the ability to 
move around in various academic settings, are all things that are heavily affected by the home the 
child grows up in (Low 2011 pg. 13). The teacher and parent training programs create an overlap 
between the various fields in the lives of the students. It creates a connection between the home life 
and the school life of the children and a dialogue is formed between parents and educators. This 
communication between parents and teachers promotes learning and motivation outside of school 
because parents have an understanding for the importance of education, and what is being taught in 
the primary schools. There is more flow between the educational field and the home field, giving 
the individual pupils access to additional cultural capital, meaning that children gain knowledge and 
skills through their education. Awareness of this academic growth provides parents with the insight 
that the children are developing, thus giving them a reason to progress further with their education. 
Cultural capital comes from this overlapping of fields and the students have an easier time 
transitioning between the different fields (home and school) when there is a connection between the 
two. 
Cultural capital is not the only benefit from teacher-parent interactions. It also affects the 
social capital of the children because there is a relationship created between the parents and the 
teachers. This promotes trust in the teachers because the education being provided to the students is 
made public to the community. At the MCEDO primary school, parents are also encouraged to 
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participate in the learning of their children through reading at home, which also furthers the social 
and cultural capital by creating a bond over the educational practices of the children. Each pupil is 
also given the opportunity to build relationships with fellow students. This teaches children to 
develop “social competence” which allows them to function in society.  
This growth not only affects the access to social and cultural capital, but the habitus of the 
children is also developed. The children gain the opportunity to grow within their educational field 
because a structure now is provided to the parents, where education is prioritized in the daily lives 
of their children. Through this mutual understanding between parents, teachers, and students, a 
higher emphasis is put on the educational growth within the lives of the pupils. The experience 
gained through educational access changes the habitus of the students through a wider 
understanding of the world. When habitus is developed, the values of the parents, students, and 
teachers change. This gives them wider access to the different fields and different capitals when the 
values of the teachers, the parents, and the students are aligned. 
When parents are engaged in schoolwork, the children will stay in school longer and have a 
better chance of breaking the social inheritance of not receiving an education. This happens when 
the students develop their own values, and thereby are able to gain another class habitus than their 
parents. When the children move into another class habitus, they also have a better opportunity to 
attain economic capital, which their parents might not have. Furthermore, by attending school for a 
longer period of time, with support from the parents, the children will gain cultural capital. Access 
to social cultural, and economic capital increases the students’ chances of gaining symbolic capital. 
When the parents are more involved in their children’s education, they get a grasp of the 
material that is being taught. This, for instance, allows the parents to help the children with their 
homework. In this way we can see that the children’s two fields, the home and the school, are 
moving closer together. If the parents are able to help the children at home, they do better in school, 
and therefore the quality of education is increased. The parents’ habitus can also evolve, since they 
are brought into a new field, they may not have previously have had access to and that can change 
and affect their previous norms and values. Since the parents are invited into a new field, the school, 
they also gain cultural capital. The interaction between parents and their children will also 
strengthen the relationship between them, and they gain a mutual understanding of the school field, 
thereby gaining social capital.  
When parents are invited to be a part of the school, it also gives the teachers the opportunity 
to understand the parents and family backgrounds of the students. The child has an individual 
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habitus, which is largely shaped by their family. The student’s habitus will also affect how they 
learn and retain information to their fullest extent. If the teachers gain a better understanding of the 
child’s individual habitus, they will also get an increased insight into how the child learns best. 
Furthermore, the teachers get an insight into the student’s home field, which will improve the 
understanding of the child and any disadvantages the child faces or perhaps any advantages that 
could be built upon to broaden the child’s understanding. When programs, such as parental 
involvement program, are launched, they are bound to create a greater interaction between people. 
Greater interaction will then generate a greater sense of community spirit and mutual understanding 
and goals that everyone can work towards and contribute to. This is one way that the entire 
community gains social capital. With social capital comes improved health, higher educational 
achievement, better employment outcomes and a lower crime rate (Office for National Statistics, 
2014). 
This mutual understanding that happens through parental involvement, is a form of social 
capital that students, teachers and the parents will gain. When the two fields come closer together, a 
form of double-socialization occurs. This will increase the quality of education for the child. 
Another helpful aspect of the double-socialization is that the child learns to change and adapt to 
different social settings (Low, 2011 pg. 11). The combination of teachers and parents in the lives of 
children affect how they are socialized in a positive manner. According to Bourdieu this creates 
double-socialization for the pupils who have exposure to not only the guidance and influence of 
their parents and family figures, but who are also exposed to teachers and educational influencers. 
In the UNESCO paper it is also stated that when there is quality in education, this is where students 
develop values, and often these values are the same ones reflected in the community. Therefore, 
when the children experience double socialization there is also a higher chance that the home values 
and school values will overlap, giving them quality of education and a more cohesive development.  
 
11. Analysis of Interviews 
 
The empirical data we have collected takes the form of conducted interviews (appendix 1). We 
posed the same set of questions to two different primary schools, one being funded by foreign aid 
while one is not. They are both community based organizations (CBO) and are located in two 
different informal settlements in Nairobi: Mathare and Kibera. The primary school in Mathare is 
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called Mathare Community Education Development Organization (MCEDO), and the primary 
school located in Kibera is called Kibera Hamlets Primary School. Although the schools are funded 
differently and they each have unique environments, the structure is similar. These are just two 
examples of the thousands of funded and non-funded primary schools in Kenya; we will be using 
these schools as windows into the foreign aid system, and the way it affects primary schools.  
 
11.1 Looking Into Two Community Based Primary Schools 
Community based organizations (CBOs) are locally based and are supported by the surrounding 
community. CBO schools have different functions and agendas, but they are generally self-financed 
and dependent on donations (Luginaah 2004). There are many kinds of CBOs with various focuses 
such as human rights, HIV/AIDS counseling and prevention, education, etc. A general characteristic 
and a common agenda for CBOs are to improve the lives of the locals in the community. “Since 
each organization is based in and supported by its own local community, there is a great diversity 
in the ways that each CBO is constructed and operates. However, ultimately each group aims to 
improve the living situations of its members through the activities developed by the organizations, 
and therefore, can play an important role in the overall operation of the community” (Luginaah, 
2004). 
The Kibera Hamlets School is located in the poorest area called Kibera, which is considered 
the largest informal settlement in Kenya and East Africa, with a population of approximately 
500.000 - 1.000.000 people (Wairagu 2006). John Adoli founded the Kibera Hamlets School in 
2004. In the conducted interview John Adoli explained ”I started this project when I was still in 
High school to help nurture talent of orphans and vulnerable youths within Kibera hamlets who 
may at the end benefit from this by pursuing their Education” (Adoli, Nov. 5th 2014). 
The MCEDO School is based in the area Mathare with a population of approximately 
600,000 people living in 5 square kilometers (Lemba, 00:03:26) and is the second largest informal 
settlement in Kenya. (Government of Canada. 2013) The two schools are both based in low income 
areas which face issues such as disease, crime, congestion and poor infrastructure.  
The MCEDO school was founded in 2000 in collaboration with local leaders and pastors, 
and was given the name MCEDO Beijing school due to the donations from the Chinese ambassador 
in Kenya, who helped with financial support to buy land and fund construction of the school. The 
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school is entirely run by volunteers and relies on funding from private donors, the UN and NGOs 
such as the Aga Khan foundation who run the program EMACK. 
The school’s vision is to be the leading educational institution in Mathare, training teachers and 
giving the youth of Mathare means to lead productive lives (MCEDO Vision Statement). 
  
11.2 MCEDO and Kibera Hamlets School Data 
The MCEDO primary school has 638 students, with a teacher student ratio of 1:40. The Kibera 
Hamlets primary school has 350 students and teacher student ratio is 1:25. The teacher student ratio 
at Kibera Hamlets is considered better compared to MCEDO. Although the teacher student ratio is 
higher in the MCEDO School, the teachers are equipped with early childhood development and 
primary teaching certificates. Teachers in the MCEDO School are also trained through EMACK, 
which teaches them to handle larger class sizes and to accommodate larger groups of children. This 
gives the teachers the ability to provide quality education to a larger group of students, and the 
teachers are qualified to give attention to all of the students. Kibera Hamlets is mostly dependent on 
volunteer students in their university gap year, which are mainly local university students with no 
formal pedagogical background. Adoli states that very few teachers are assigned to the Kibera 
Hamlets School on a long-term basis (Adoli, Nov. 5th 2014). These volunteers are not trained, and 
therefore have low qualifications. UNESCO states that there is a correlation between the quality of 
education and the transition rate which shows how many children progress from primary to 
secondary school. We believe that the teacher training program at MCEDO equips the teachers 
which the ability to provide a higher quality of education to the children and this is the reason 
MCEDO has a higher transition rate than Kibera Hamlets. The transition rate is 80 % for MCEDO 
and 14 % for Kibera (Adoli Nov. 5th 2014). 
Another way of looking at the two schools is by looking at the materials being provided, 
such as books and pencils available for the students. There are 200 students in MCEDO that do not 
have access to a pencil and a text book which is 31.3 % of the overall students. There are 100 
students at Kibera Hamlets who do not have access to a pencil and a textbook which is 28.6 % of 
the overall students. A national benchmark of the Ministry of Education states that in order to 
improve the quality of education each student must have the sole use of a textbook and a writing 
utensil. UNESCO also states the importance of materials (UNESCO 2004, pg.3). The fact that a 
smaller percentage of students at MCEDO have access to pencils and textbooks, yet still have a 
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substantially higher transition rate, shows how important the teacher training program is for the 
primary school. The teacher-training program teaches the educators of MCEDO to operate with 
larger classes, and to use methods and materials other than textbooks, for example: using games to 
teach simple math, which enhances the quality of learning. (EMACK EQUIP1, 2004). 
We have already discussed parental involvement and the importance hereof. Both MCEDO 
and Kibera Hamlets schools have engaged parents in the students’ educations respectively. Our 
interviews do not reveal to what extent the students’ parents are involved at Kibera Hamlets other 
than there is normally monthly meeting between teachers and parents. There are programs carried 
out by EMACK that encourage and integrate parents into the educations of their children in the 
MCEDO School. Parents are taught how to unite education with home life, the two most important 
fields for the children. 
Benedict Kiage explains in our interview that the students are provided with two meals a 
day through the UN Food Program at the MCEDO primary school. The Kibera Hamlets School 
provides one meal a day for the students but not on a regular basis due to inconsistent funding. 
Kibera Hamlets does not have any consistent donors or partnerships with non-governmental 
organizations and is fully dependent on private donors and variable donations from organizations. 
This displays another value of foreign aid. According to UNESCO, proper nutrition is a crucial part 
of having quality of education. When students are malnourished their ability to concentrate for 
extended periods of time drops massively (UNESCO 2004, pg. 25). The provision of food at school 
also lessens the cost of parents who would otherwise have to prepare more meals in order to keep 
their children well-fed, which could have an impact on the attendance rate as well. 
John Adoli also describes how boys’ and girls’ academic levels differ. He explains that this 
is partly due to the fact that girls are tasked with household chores, hence lacking time to study, 
which can be explained by using one of Bourdieu’s theories. The theory of habitus states that 
humans have different values and expectations in regards to life. An example of habitus is the 
construction of gender roles, which, for instance, can be that girls are being assigned to household 
duties, while boys are not. This form of inequality is present in Kenyan Primary Schools (Kenyan 
Ministry of Education). As mentioned above, some sort of parent involvement program is in place 
at Kibera Hamlets School, however it is very inconsistent due to lack of a structured forum. Parents 
would perhaps not occupy as much of their children’s time with household chores when they have a 
connection to the teachers, in order to better understand the value of homework. 
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John Adoli describes that he is not satisfied with the learning environment that the students 
have. The facilities Kibera Hamlets provide in order to maintain a safe and healthy learning 
environment, are far from ideal. This is partly because the small classrooms are very congested and 
partly because they have inadequate reading materials. Benedict Kiage, on the other hand, is 
satisfied with the learning environment at MCEDO, and does not mention anything about 
congestion in the classrooms. He also states that he feels their sanitary standards are sufficient, 
namely clean water, toilets, dustbins and well ventilated rooms. Being too many students in a 
classroom will make it difficult to maintain an ample level of quality of education (UNESCO 2004, 
pg. 7). Furthermore, UNESCO emphasizes the importance of hygiene and proper facilities in order 
to achieve quality of education (UNESCO 2004, pg. 3). 
This brings us to the answers of what each headmaster respectively perceives quality of 
education to be. Adoli, the headmaster of the Kibera Hamlets schools says that quality of education 
is attained by working within the required academic standard as dictated by the Ministry of 
Education. Adoli states that having a standard curriculum is important. But a standard/preset 
curriculum does not take into account the different learning styles and backgrounds of the students. 
He says that it is important to provide a healthy and friendly learning environment, which he 
previously states they do not have at Kibera Hamlets. We interpreted based on Adoli’s answers that 
his goal for the schools is to obtain a standard education, which is not being multifaceted or very 
ambitious. Furthermore, just going by the stipulated curriculum does take into account the students 
different learning styles or habitus. 
 To the same question, Kiage describes, his own personal opinion of what quality of 
education is, and what it means to the MCEDO primary school. He says that, in order to have 
quality of education, it is necessary to combine several things. For instance, curriculum and life 
skills need to synthesized in order to attain a high quality of education. This is taking different 
approaches of learning and creating the best form of education. Additionally, combining curriculum 
and life skills can be a good way for the children to obtain cognitive skills, which is one of the main 
aspects of quality of education. Kiage agrees with Adoli and says facilities and a good learning 
environment are important as well, which he previously states they have. Comparing these answers 
we can deduct that MCEDO offers quality of education because of their facilities and multifaceted 
approach to learning. Kiage’s response also shows some reflection of what quality of education is. 
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11.3 Crushing the Numbers 
 
Since all our empirical data was obtained through interviews, the answers sometimes differed 
between the two schools. The Kibera Hamlets School answered with the specific amount of 
teachers and students, and even counted the pupils from a specific class. We therefore had to 
calculate an estimated teacher/pupil ratio, based on the specific teacher count, which was 14, and 
the specific student count, which were 350. We divide the two, in the stated order, and get the result 
25, ergo the estimated teacher/pupil ratio is 1:25. We can back this up with one of the answers we 
got from teacher Margaret Kasuvo. We asked her if she could count the number of students in her 
class and she answered 19. This means our 1:25 ratio is not far off, and we can therefore use it for 
further analysis. 
Furthermore, when asked about the transition rate, the MCEDO School, again, answered 
with the percentage, which we were looking for, which is 80 %. The Kibera Hamlets school 
answered the specific number of total students (60), which have transitioned to secondary 
education, in the 10 years the school existed, equaling 6 students a year. Since they have 350 
students and 8 different grades, we can now estimate a student per grade ratio, which equals to 
43,75, rounded down to 43. By dividing the student-per-grade ratio with the estimated number of 
students transitioning, we get a percentage transition rate of approximately 14 %. Given that the 
school was founded to “help nurture talent of orphans and vulnerable youths within kibera 
hamlets” (John Adoli, q.3), we feel that the number has enough truth to it, for further conclusions 
12. Critique of UNESCO’s Report 
 
The UNESCO report globalizes the imperatives of quality education, but according to Education in 
a Competitive and Globalizing World: Challenges of Quality in Education in Sub-Saharan African 
Countries by Daniel Sifuna, defining quality of education is complex and elusive. Sifuna presents 
different theories and approaches to the concept quality of education emphasizing the complicity of 
the concept.  
It is important to be aware of these different approaches and ideas about quality of 
education; but simplifying the complexity of quality of education and theorizing it in a Western 
perspective can be problematic.  
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Quality of Education Changes 
 
According to Education in a Competitive and Globalizing World quality of education changes over 
time and differs geographically (Sifuna and Sawamura, 2010). The UNESCO report was written in 
2004, which is why the issues being observed, analyzed, and made statistics may be different from 
the current problems being faced in the different educational systems around the world. The book 
also describes how quality education is different and varies from each culture and nation.  
 
Input-Output Critique 
 
From the research and data that UNESCO has obtained and analyzed it is especially emphasize on 
the importance of having a well-trained teacher and on the input-output model.  
UNESCO uses the input-output model in viewing the quality of education in sub-Saharan Africa. 
UNESCO states that classroom interactions and teacher-student interactions are the most crucial 
factors of managing the quality of education when resources are limited. The input-output model is 
just one way to view quality of education. The model is well known to understand the quality of 
primary education in Sub-Saharan Africa, where there is a lack of resources and this affects the 
outcomes. In this case, there is more emphasis on the teacher’s training and experiences, explaining 
that more spending per student and facilities does not indicate higher learning 
outcomes  (UNESCO, 2004 pg. 11).  
 
Problems of Globalizing Quality Education 
 
It is problematic when UNESCO applies the concept of quality education to the whole world.   
Comparing and making an overview of countries and then concluding on different imperatives is 
too deterministic. So, even though it seems valid to have some kind of standard to compare and 
overview the countries, it seems more adequate to nationalize the standards of quality of education 
due to the different needs and necessities in each country. As mentioned before, when UNESCO 
describes imperatives of quality education that mainly focus on the inputs and outputs. It especially 
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underlines the importance of investing in well-educated teachers. This, however, might not be the 
most important factor in all Kenyan primary schools.  
 
12.1 Summary 
 
The Education in a Competitive and Globalizing World states that quality education is constantly 
changing, evolving and the essentials varies over time. The world is a never stagnant and is 
constantly developing; therefore it is hard to suggest the “right” or the “wrong” approach and 
methods regarding quality of education. The UNESCO report was written a decade ago. The current 
state of Kenya’s educational system may be different than it was a decade ago and therefore the 
needs for quality of education might have changed. Kenya’s wanted outcomes for quality of 
education could possibly differ from UNESCO’s desired outcomes. The notion of quality of 
education is complicated, and it is difficult to put all countries in the world under the same 
umbrella, when each country has different definitions. 
 
13. Discussion  
 
The following is a discussion if the effect and influence of foreign aid binds the Kenyan primary 
school system to Western values. 
 
When the British had control of Kenya, the British values and systems were put in place in the 
educational system. After Kenya gained their independence, the Kenyan officials left in power had 
been educated by a Westernized system and had adopted Western values, which can be seen as 
ironic. It was therefore inevitable that they would continue the Western ways e.g. the first president 
of Kenya, Jomo Kenyatta studied anthropology in London (Frederiksen, B. 2008).   
The commission report written in 1964, a year after Kenya’s independence, states that 
Kenya had a need for aid to support the education system. The foreign aid we have chosen to look 
at is a Western Governmental aid; driven by Western values. Through our investigation and 
analysis it seems that Western values are maintained in the education system through the 
intervention of Western aid organizations such as USAID. But does USAID implement their 
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perceptions of quality education in a system that perhaps does not function best within these 
boundaries? Could this is be a form of continuation of colonization? USAID and Kenya have a 50 
year partnership which they formed in 1964 one year after their independence. As we discover in 
our analysis, the initiatives that USAID have generated within the primary education system have a 
direct influence on their targeted schools. The impact such as teacher training programs, supplying 
materials, and parent involvement can be seen as “positive” aspects, but does foreign aid essentially 
create western dependency if they want to obtain quality education according to Western standards.  
 
13.1 Recognizing 50 Years of Lacks and Issues 
 
It is thought-provoking that there are some specific needs and issues within the education system 
that have been stated since Kenya’s independence both by the Kenyan Ministry of Education and 
USAID. The commission report from 1964 written by Kenyan professors and scholars (but with the 
help of British consultants) states: “Few reforms are more important to Kenya education than 
raising standards in primary schools, about which we are deeply disturbed.”(Simeon H. Ominde et 
al., 1964 point 34). Their mission was to point out issues and subjects that needed to be addressed in 
order to improve Kenya’s education system. The report’s main focus and objectives were to raise 
the quality of education in the primary schools and unite Kenya as a country.  The problems being 
identified in 1964 and the solutions are very much in line with USAID’s and EMACK’s 
observations and projects 50 years later.  
Right after Kenya’s independence the commission recognized the system was lacking 
sufficient educational materials. The report describes the need for foreign aid to provide schools 
with educational materials. In 2003 with free primary education Kenya’s primary schools were 
under even more pressure, which lead them to become dependent on getting aid to help Kenyan 
schools.  
EMACK stresses the importance of creating communication between parents and teachers, 
and having trained teachers taught in child-centered methodology. The commission also underlines 
the exact same thing 50 years earlier. The commission stresses the importance of having trained 
teachers and child-centered education, additionally creating an understanding between teachers and 
parents. “Greater understanding between parents and teachers should be fostered by means of 
Parents and Teachers Associations or in other ways”(Simeon H. Ominde et al., 1964 point 52). 
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This is a clear indication that the system could not live up to quality education in a “Western way” 
and 50 years later the education system is still struggling with the same issues.  
The 1964 commission also suggested that English should become the first language being 
taught in primary schools and Kiswahili should be second. The prioritization of English becoming 
the first language in Kenyan schools hinders Kenya’s ability to create a national identity and is one 
example of how Western values are formed in the Kenyan society. Currently English is one of the 
official languages in Kenya, but Kiswahili and multiple tribal languages are historically the first 
languages spoken. This puts Kenyan society in a paradoxical situation. One can argue for having 
English as the dominant language, because it makes it easier for the Kenyan people to be more 
globalized. But on the other hand having Kiswahili or tribal languages creates a more united 
country and one could argue it would strengthen Kenya’s national identity. The dilemma here is, 
what should be the official language and what should be the minority? What is the most beneficial 
for Kenyan citizens? This has a huge impact on the school system and plays a big role in the lives of 
the students, since the educational field is the one that gets affected by an intersection of several 
languages. “ the problem of language diversity did not go away with independence, but became one 
of the central issues for Africans nationalist movements, independent African governments and 
African scholars” (Kleifgen, 2009 pg.28). One could also argue that if a student is being taught in 
English it could cause miscommunications between the parents and the student. The parents may 
wish to help the child with homework and understand what the child is learning, but if the parents 
only know Kiswahili or tribal languages, they will not be able to understand their child’s 
schoolwork. But understanding the language of the school system is only part problem, as the 
structure of the system is also flawed. 
 
13.2 The Problem of the 8-4-4 System  
 
In 1985, during the Moi regime, the Kenyan Ministry of Education dropped the former British 7-4-
2-3 system and adopted a different Western system, the 8-4-4 education system, which is structured 
after the American educational system of the time. This is another example of the Kenyan Ministry 
of Education's actions which prioritize Western systems. Kenya has never had an educational 
system that is not based on a preexisting Western model. As mentioned before, the new 8-4-4 
system has been heavily critiqued by teachers, parents, and scholars, stating that the facilities and 
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the curriculum that the system requires is costly and ineffective for the schools in Kenya. This 
raises questions such as if it is beneficial for Kenyan primary school students to have a school 
system that does not fit the countries educational development? Did the government skip a step in 
its educational progression? Why did the Kenyan Ministry of Education keep the 8-4-4 system, 
instead of creating their own national system, which can be adjusted to their identity and culture? 
We have analyzed the quality of education in Kenya, and the effect that foreign aid has, but because 
the Kenyan educational system is based on a Western system, it means that these Western values 
are reflected within the Kenyan educational system.  
 
13.3 Summary 
 
Ever since Kenya’s independence, the Western world has perceived the Kenyan educational system 
as lacking the ability to provide quality education in primary schools. The education system that 
was influenced by Western countries such as Great Britain and The United States of America is 
currently the same system and is still not working. The commission report from 1964 stated values, 
needs, and standards that still haven't been met 50 years later, according to EMACK and UNESCO. 
Throughout the 50 years, USAID and other foreign aids have been helping keep the system running. 
Not only has Kenya been dependent on the foreign aid; they haven’t succeeded in meeting the 
systems demands for having quality education, at least with Western eyes. Two educational systems 
have been in place since independence, both Western, making it apparent that there is a trust in the 
Western values, even though it does not work effectively according to Western critique. Our 
original topic, which is what our problem formulation was created from, was “Decolonizing 
knowledge and education”, and the big question still remains, was the Kenyan educational system 
ever decolonized? 
14. Conclusion 
 
In this paper we have analyzed the relationship between foreign aid and the quality of education. 
We have tried to define what quality of education is, and we have examined the effect that the 
additional resources have on the primary schools that have been provided with foreign aid. By using 
Bourdieu's theories of habitus, fields and capital, we have analyzed the teacher training program 
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that EMACK provides for the teachers and we have looked into the importance of parental 
involvement in primary schools.  
 Based on what we have investigated in the process of writing this paper, we have 
discovered that the teacher-training program has a positive effect on the quality of education in 
primary schools. When the teachers are being trained, they are being provided with the tools that 
gives them the opportunity to become better teachers. A part of this teacher training is to make the 
importance of parental involvement clear to the teachers.  
The parental involvement is a great tool to enhance the quality of education. When parents 
are engaged in their children’s education it has several benefits; the children are more likely to do 
better in school; they gain a better understanding of their children’s education. This will provide the 
parents with additional resources, which will help them to better help their children at home. 
Another benefit is that the teachers are held in higher regard by the parents, because of the increased 
communication between them.  
According to Bourdieu, when a relationship is established between teacher and parents, the 
fields of home and school move closer. When the fields move closer together, the teacher will gain 
a better understanding of the student’s background. Which in turn will increase the quality of 
education, because the teacher will be able to tailor the teaching methods to the student’s needs. 
Through our interviews with the headmasters of two Kenyan primary schools, we have 
discovered that the schools that received foreign funding through EMACK actually have a higher 
quality of education than schools that do not receive foreign funding. The interviews also made it 
clear that materials, such as textbooks and pencils are not the most important factor, when striving 
to achieve high quality of education. A more effective way of achieving high quality of education is 
through teacher training. EMACK’s teacher training programs that are being carried out provide the 
teachers with very specific ways to work with students in order to attain quality of education. This 
can be accomplished by involving parents, by utilizing whatever resources might be available, or by 
having the students interact with each other, for instance, through games.  
According to UNESCO, it is important to achieve a high quality of education, because if the 
students feel that they learn something in school, they are more likely to stay in school and therefore 
getting an education. If quality education is not present in the school, students are likely to skip 
school and not progress further in the school system.  
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Foreign aid affects the Kenyan primary school system in a positive way; positive according 
to Western standards and values. Foreign aid improves the quality of education in a system that 
does not work; therefore it is a cycle of dependency that hinders Kenya’s ability to become whole.  
 
15. Reflection  
 
We are aware that our paper in a sense is critiquing the primary education system in Kenya through 
our own biases. We are all “Western” university students, who believe that education is beneficial 
and will give a better quality of life according to our own sense of quality of life. However, what 
are Western values? We tried to find a definition, however there was no set definition. This puzzled 
us, since we felt we have a clear understanding of our values, which includes the value of education. 
All of the attempts to define good education were a positive outlook on the spread of Western 
values. Therefore, the definition of Western values is also biased in itself, since we are the ones 
creating the definition. 
We can only define what quality of education is from a Western perspective because our 
definitions and criteria come from UNESCO and our own personal experiences. What we consider 
to be important aspects of education, such as skilled and educated teachers and parent involvement 
are aligned with what we see as beneficial in our own education. We see that foreign aid positively 
affects the quality of education, which is why the benefits of foreign aid are clear to us because we 
live in a culture where education is highly valued. It is impossible to know if Kenya would have 
adopted a Westernized education system if the British had never colonized Kenya.  
With our Western eyes we see that foreign aid affects the schools positively. There is no 
guarantee that foreign aid leads to having a better education or a better life. It is all a matter of 
perspective. We will never be able to define quality of education without it being bias because what 
we see as quality education is colored by our Western backgrounds. According to what we have 
researched and the knowledge we have acquired we see that foreign aid in this context is beneficial 
to the quality of education. 
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16. Abstract in Kiswahili 
 
Dhahania 
Sababu ya kijikaratasi hiki ni kupeleleza matukio ya misaada ya kigeni katika shule za msingi 
Nchini Kenya. Nadharia ya Bourdieu ya Habitus imetumika ili kupeleleza madhara ya msaada wa 
kigeni  katika elimu ya msingi ya MCEDO kutoka Shirika la USAID. 
Neno "ubora wa elimu" limetumika kulingana na tamaduni na eneo la kijiografia la Nchi. 
Tumetumia UNESCO kama kielekezi cha kupeleleza Ubora wa elimu. Pia tumefanya uchambuzi 
jinsi vipi Wazazi na Waalimu wanopata mafunzo kutoka USAID wanajihusisha katika masomo ya 
msingi,na kama kuna manufaa yanayotokana na mafunzo hayo. kuongezea ni kwamba kijikaratasi 
hiki kitaonyesha mahojiano kati ya waalimu wakuu wa shule za msingi Nchini Kenya. Tunamalizia 
kwa kujadili kuwepo kwa maadili ya Nchi za kigeni katika shule za msingi zinazopewa msaada wa 
kigeni. 
 
17. Abstract in Icelandic 
 
Tilgangur þessarar ritgerðar er að athuga hvernig erlend hjálparsamtök hafa áhrif á 
barnaskólamenntun í Kenýa. Þær upplýsingar sem við höfum stuðst við eru kenningar Bourdieu um 
menningarauð, veruhátt og smekk, og út frá þeim kenningum höfum við reynt að skilgreina hvernig 
áhrif erlendu hjálparsamtakana, USAID hefur á gæði menntunar í MCEDO barnaskólanum. Þar sem 
hugtakið ,,gæði menntunar” er huglægt, margbrotið og breytilegt eftir landfræðilegri staðsettningu 
og menningu hvers og eins lands, höfum við ákveðið að notast við skýrslu UNESCO til að 
skilgreina gæði menntunar. Þar að auki skilgreinum við mikilvægi þáttöku foreldra í menntun barna 
þeirra auk þess sem við greinum frá endurmenntunar fræðslu kennara sem er sköffuð af USAID, til 
þess að rýna ýtarlegra í það hvernig hægt sé að skilja betur hvaða þættir auka gæði menntunar. 
Einnig kynnum við viðtöl sem við tókum við tvo skólastjóra í Kenýskum barnaskólum, sem og við 
ræðum það hvernig vestræn viðmið og gildi eru enn til staðar í menntunarkerfinu sem viðhaldið er 
af erlendum hjálparsamtökum.  
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